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1 Introduction

Burnout is a prevalent severe phenomenon, whiasl&avarious other problems, such as
inadequate effort, as well as teachers developiagrtention to quit teaching, and a lower
quality of personal life (Schwab, Jackson & Schul®86).

The teachers who have burnout are less committdteioprofessions and less satisfied with
working with the students (Farber, 1984). They haavémpersonal attitude toward their
students (Beck & Gargiulo, 1983).

The school will also suffer from teacher burnoutduese of the increasing absenteeism of the
teachers and their willingness to leave their wddeisberg &Sagie, 1999).

All these issues create huge costs for the govarhrites important to understand the
processes of burnout and which variables couldobsidered as either a risk or as being a
protective factor for burnout. This could help totect the teachers from being at risk of

burnout by initiating interventions or training grams.

Most previous studies ignore the mediation effedhie link between burnout and other
variables. Therefore, in this project we focusluis element. This research consists of three
studies, in which we examine the impact of emotiamtalligence on student misconduct
through attention to student needs in the firsttas well as the influence of proactive
coping on the emotional intelligence-burnout relaship. In addition to this we test the role
of supervisors’ support in preventing burnout ia ffecond study. In the third study we also
investigate the role of job satisfaction on theoaggtion between either positive or negative

affect and burnout.
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2 Burnout

The term burnout was first introduced in 1974 bguelenberger. A person who works
excessively for a long period of time and who igdemgreat pressure from his work,
particularly the needs of the individuals whom heidd be taking care of, may eventually
find these problems too much to cope with. He sthailerefore, respond to them in a short
time, or he will be at risk of burnout (Freudenkatd 974).

2.1 Risk factorsfor burnout

Previous researches denoted that the primaryaishrfs for burnout are individual and
organizational factors. Individual factors did oy mean personal traits relating to that
person but also those relating to the people wha@atrusted with the responsibility of caring
for them. For instance, van den Heuvel, de Witthuge, Sanderman and Meyboom-de Jong
(2001) argued that the risk factors for burnoutarers of stroke patients include severe
cognitive, behavioral and emotional changes ofptteent (van den Heuvel, de Witte, Schure,

Sanderman & Meyboom-de Jong, 2001).

The response of the person could also make bumorg likely to occur, for example,
negative emotional reactions to challenging belrasoatribute to two dimensions of burnout,

namely emotional exhaustion and depersonalizakms¢, Horne, Rose & Hastings, 2004).

Together, stress and unrealized expectations playportant role in causing burnout, as
illustrated in a study by Gustafson and Hassme@8R@vho reported that when looking at
burnout in athletes, it can be seen that therevexryacomplex relationship between a whole
variety of stress-producing elements. These inctbddevel of personal expectations,
physical wellbeing and frustration when goals aveathieved (Gustafson, Hassmen, Kentta
& Johansson, 2008).

However, a person entering the early stages oibik does not know how to deal with the
relevant problems. This, in turn, makes him mdtelyi to suffer from burnout. This is
supported by the research of Webster and Hack&®9(1 who demonstrated that lack of
experience puts individuals at high risk of expeciag burnout (Webster & Hackett, 1999).
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Low levels of social support coupled with high lsvef stress at work make emotional
exhaustion and reduced personal accomplishment lkehg to appear (Parker & Kulik,
1995).

Burnout could also be considered as a result okwwerload, and conflict between work and
home (Prins, Gazendam-Donofrio, Tubben, van dejdelej Van De Wiel & Hoeksrta-
Weebers, 2007).

A recent study by Skaalvik and Skaalvik (2010) aaded that time pressure and disciplinary
problems could lead to emotional exhaustion, wihieiplinary problem could also lead to
depersonalization (Skaalvik & Skaalvik, 2010).

2.2 Protective factors against burnout

The organization could protect the individuals winark for it against burnout, particularly
by giving support to decreasing the degree of buir(ibim, Lee & Kim, 2009) and by
improving the social work environment (SchaufelP&ters, 2000).

Various activities were suggested to protect agdinsout, like those that enhance
relationships, such as looking for mentors andnigiart in retreats, in addition to activities

like exercising regularly and scholarly reading @bitie, 2010).

The type of coping contributes to the protectioaiast burnout. For instance, Leiter (1991)
suggested that using control coping cognitionsatns tended to cause less emotional
exhaustion and create more positive assessmergrearfal accomplishment, while escapist
coping strategies led to teachers experiencinglaehilevel of emotional exhaustion (Leiter,
1991). Other ways of coping with wishful thinkingrdnished emotional exhaustion
(Liakopoulou, Panaretaki, Papadakis, Katsika, $#waf Laskari, Anastasopoulos, Vessalas,

Bouhoutsou, Papaevangelou, Polychronopoulou & Hai2id08).

In longitudinal research carried out by Savicki &mbley (1994), a sample taken of child
protective service workers noted that feelingsarspnal accomplishment were increased by
the workers being encouraged to make their owrsa®sts and to be self-sufficient (Savicki

& Gooley, 1994).

Another longitudinal study demonstrated that teehéth high self-efficacy are less likely to
have burnout, despite high levels of job strese\i{@aczer & Schmitz, 2004).
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2.3 Assessment of burnout

The Maslach Burnout Inventory (MBI) is a 22-itenakecthat was developed dependent on
exploratory research that included interviews amestjonnaires, in addition to various
established scales which were reviewed for usefent material. The items reflect the
feelings and attitudes of the person who looks aftieers. Each statement was rated on two
separate dimensions, as in Hassles scales: fregilaeddntensity. The first version consisted
of 47 items with a two-scale format, which was theduced to 25 items. The final version
has 22 items in order to test the three dimensibhsirnout: emotional exhaustion,
depersonalization and reduced personal accomplishidegher mean scores on emotional
exhaustion or depersonalization reflect higher éegof burnout, in contrast with reduced

personal accomplishment (Maslach & Jackson, 1981).

The Copenhagen Burnout Inventory (CBI) has 19 itdratsare used to assess the three
subscales of burnout, namely: personal burnoutkarelated burnout and client-related
burnout. All the subscales offer satisfactory inggreliability and validity. Personal burnout
refers to “the degree of physical and psychologatigue and exhaustion experienced by the
person”. Work-related burnout means “the degrgehgkical and psychological fatigue and
exhaustion that is perceived by the person asectkat his or her work”. By using this scale it
IS possible to recognize who is tired and alsolatte the fatigue to non-work factors, such as
health problems or family demands. Client-relatethbut is “the degree of physical and
psychological fatigue and exhaustion that is peexkby the person as related to his or her

work with clients” (Kristensen, Borritz, Villadse@hristensen, 2005. p. 197).

The Staff Burnout Scale for Health ProfessionaBI$P) consists of 30 items. Twenty of
them are utilized in order to assess burnout, whigeremaining 10 items form a lie scale. It
assesses various cognitive, affective, behaviormdlpsychophysiological reactions, which

comprise the burnout syndrome (Schaufeli, Enzmar@ir&ult, 1993).

The School Burnout Inventory scale was develope8diynela-Aro and Naatanen (2005) on
the basis of the Bergen Burnout Indicator 15 (BB)-elating to working life. It consists of

10 items used to measure the three factors of $tluooout: exhaustion at school, cynicism
towards the meaning of school and the sense oéquaty at school. The analyses showed

good validity and high reliability (Salmela-Aro, #u, Leskinen & Nurmi, 2009).
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24 Consequences of burnout

The results of burnout burden not only the persbo suffers from burnout but also other
people who come into contact with them, as highédhby the research of Klein, Frie, Blum
and Knesebeck (2010), which revealed that burnédhale surgeons are more likely to rate
their quality of care as suboptimal and tend tmremore therapeutic errors. (Klein, Frie,
Blum & Knesebeck, 2010).

Most studies demonstrated that absenteeism isfahe most frequent consequences of
burnout (Hallsten, Voss, Strak, Josephson & Vinga@d 1; Borritz, Rugulies, Christensen,
Villadsen & Kristensen, 2006). Similarly, Swiderdadiimmerman (2010) found that burnout
can lead to absenteeism, staff turnover and lovwpgrormance (Swider & Zimmerman,
2010) and the research performed by Parker andk KL8i95) reported that burnout can result
in absenteeism, whereas emotional exhaustion ese@decrease in job performance
(Parker & Kulik, 1995).

Neveu (2007) suggested that reduced personal adisbmgent is related to resource

depletion, while emotional exhaustion is relatedlsenteeism and depression (Neveu, 2007).
Emotional exhaustion and depersonalization hadjatie impact on job satisfaction, while
personal accomplishment had a positive effect brsaiisfaction and a negative influence on
absenteeism (lverson, Olekalns & Erwin, 1998).

However, most of the researches investigated imatedffects of burnout. A longitudinal
study by Cherniss (1992) indicated that subjects ware more burned out early in their jobs
were less likely to change their occupation or lneeanore flexible in their approach to work
as rated by confidants later (Cherniss, 1992).

Another longitudinal study carried out by Burkeg@émnglass and Schwarzer (1996) showed
that the consequences of burnout include heart ®mypand a depressive mood (Burke,

Greenglass & Schwarzer, 1996).
2.5 Prevention of burnout

Many different approaches have been adopted taecithe likelihood of burnout occurring,
such as developing skills for preventive copingngsvailable social resources, and
developing a relaxed work style. Taking steps tprowe health, to analyze and understand

one’s own personality, needs and motivations, dsagencreasing engagement with work by
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creating a stronger relationship between the iddial and his job (Maslach & Goldenberg,
1998).

Many strategies that could be used to reduce btirmere proposed by Hamann (1990): Not
to work too much, exercising every day, practidiagprite relation exercises regularly,
getting involved in outside activities and creatamgalance between work and personal life
(Hamann, 1990).

Organization could also help in preventing burnmuensuring reduced role conflict and
ambiguity, ensuring participation in decision-makiby increasing feedback and by

encouragement of the development of a social stpedwork (Jackson & Schuler, 1983).

The supervisors could reduce emotional exhaustidrdapersonalization of employees by

creating a positive working climate (Webster & Heitk1999).

Other methods to prevent burnout include identgytime sources of strain and the ways in
which this strain can be faced. The supervisorshedym the families to decrease the influence

of such strain, depending on their professiondlteds (Azar, 2000).

A suitable aim for the person makes him less likkelguffer from burnout. For instance, the
need for achievement in a sample of undergraduatersity students prevents each

dimension of burnout: emotional exhaustion, cymcend reduced efficacy (Moneta, 2011).

However, the aim should be achievable if burnowt ise reduced, as Berglas (2011)
suggested when he asserted that one way of praganirnout is not to set unachievable
aims, by learning new skills and developing persoesources, participation in variety of

projects and deciding which one is suitable (Bex,gk®11).

The discussion of risk factors, together with pracdf relaxation techniques, exploration of
coping patterns, and fostering positive self-caraeagies proved to be a useful way of

reducing stress and preventing burnout (KravitsANster-Black, Grant & Kirk, 2010).
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3 Thesdtuation of teachersin Syria

Teachers have an important effect, not only in araging their students to achieve high

levels of education, but also when playing an dsslaole in their social development.

The teachers should be creative in helping thadesits to improve themselves and to
overcome their problems. They can notice the behmafithe students in the classroom
directly and help those who have difficulties wliglarning, in collaboration with the

supervisors at the schools (Abass, 2000).

Despite the abilities of the teachers to do juat,tmost schools do not have enough technical
equipment, do not have enough journals and boaks,they tend to change the curriculum
frequently, thus making it more difficult for theachers. The teachers only have a short
training course to get to know everything aboutribe curriculum, which makes their task
very complicated. The curriculum is too long andstmaf the teachers were not able to finish
it in two semesters. The teachers are also comgtaonhitored by the schools, which leads
them to suffer a lot of stress. However, teachleosilsl occasionally teach other students,
because the schools do not have enough teachénsugh they have at least twenty five
contact hours every week, they still receive a $aary. Therefore, the teachers depend more
on private lessons, which make them less likelyaatinue to work at schools (Al Sonbol,
2004).

The teachers work as a team, which helps thentehahers do not accept criticism from
their supervisors as the supervisors sometimeotliike the teachers or do not like working
with them. Hence, the schools will also suffer frimase problems (Michael, 2005).

4  General questions of the studies

Most previous researches investigated the reldtiprizetween emotional intelligence and
other variables regardless of the other factorsglagy a role in such a relationship on the one
hand. On the other hand, the emotions at work, hengiositive or negative, and their effects
on outcome variables such as burnout through josfaetion was not tested in the literature.

Thus, these studies attempt to answer the followirgstions:
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What is the effect of emotional intelligence on Hehavior of the students?

Is the emotional intelligence promoting attentiorstudent needs?

What is the role of proactive coping in the emagiantelligence-burnout relationship?
Is support from the supervisor protecting the teesfrom experiencing burnout?

o bk W DbdRE

Do the positive or negative emotions at work infloe job satisfaction and burnout?

5 General Hypotheses

51 Emotional intelligence, attention to student needs and student misconduct

Emotional intelligence enhances interaction witidsnts. However, little attention has been
given to whether emotional intelligence affects ltle@avior of the students and whether more

attention to student needs would influence stubehavior.

The aim of this research is to understand theioslstip between emotional intelligence and
the misconduct of the students. We assumed thetteeshigh in emotional intelligence

reduce student misconduct by focusing more on tresds.

Emotional intelligence would be negatively assamawith student misconduct, whereas a
positive association would exist between emotiamalligence and attention to student needs.
Attention to student needs would be linked to lostedent misconduct.

52 Emotional intelligence, proactive coping, burnout and supervisor support

Emotional intelligence could not only be consideasdcan important factor in the teacher-
student relationship but also as a protective faagainst burnout, like proactive coping,
which makes teachers more resilient and less likeesuffer burn out. We are interested in
finding the impact of proactive coping in the ernoal intelligence—burnout relationship as
well as whether the support from the supervisorldi@upact the association between

emotional intelligence, proactive coping and butnou

It was hypothesized that emotional intelligence Mdae associated with lower levels of
burnout, and it would be lead to higher proactigping. A negative link would exist between
proactive coping and burnout. The influence of eomatl intelligence on burnout would be
mediated by proactive coping and supervisor suppould moderate the impact of emotional
intelligence on burnout through proactive coping.
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53 Positive and negative affect, job satisfaction and burnout

As many previous studies have revealed, negatheetas a risk factor for burnout. In
contrast with positive affect. Teachers who aresBatl with their jobs are motivated to work
and are interesting in doing so. The influenceobfgatisfaction on the link between positive

or negative affect and burnout has not been testédnow; therefore, we want to examine it.

It was expected that negative affect would be lehteea higher level of burnout and to a
lower level of job satisfaction, whereas positifieet would reduce burnout and increase job
satisfaction. Job satisfaction would be negativelgted to burnout. The relationship between

either negative or positive affect and burnout wideg mediated by job satisfaction.

6 General Findings

6.1 Emotional intelligence, attention to student needs and student misconduct

Teachers high in emotional intelligence tend tortmee caring of their students. They can
better recognize student needs and they respaihe@se needs accordingly. They are also
aware of their difficulties and their general eroa and they can promote them to make

advances.

Emotional intelligence seems to be the key factariderstanding the students, regarding
what motivates them, what they desire and how taatan work better with them. The
students notice this and endeavor to work hardrder to achieve their academic goals. They

are, therefore, less likely to behave unacceptably.

It seems that the more attention given by the tex@cto the needs of their students, the less

misconduct arises from their students.

Emotional intelligence contributes to creating lowexels of misconduct from the students

directly and through attention to student needschvhcts as a mediator.
6.2 Emotional intelligence, proactive coping, burnout and supervisor support

Previous studies reported that emotional intelligeprotects individuals from being at risk of
burnout, but it remains unclear as to the roleasfables such as proactive coping in

mediating such a relationship.
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The results revealed that emotional intelligenctdis the abilities of the teachers to use
proactive coping strategies when they experienesst They can better understand
themselves, as well as what they want to achiedehaw, in order to use their resources, to

come up with the solution to the problem.

The proactive teachers have high competency inmggiians to face the stressful situation
and they try to pursue their goals regardlesseflifficulties. This renders them less
vulnerable to the impact of burnout. Proactive ngmnables the teachers to respond to
potential stress and allows them to match the eobslemands and experience less job

burnout as a result.

Teachers who work in teams benefit in many waydudaing higher levels of skill variety in
their jobs, knowledge of students, general satifacwork group helpfulness and
effectiveness, professional commitment, internalkwootivation and teacher efficacy, more

so than those who work alone( Pounder, 1999).

The informational support from the supervisors erdti emotional exhaustion, while
emotional support functioned as a buffer from depealization (Greenglass, Fiksenbaum &
Burke, 1996).

Our results revealed that the negative indirectaichpf emotional intelligence on reduced
personal accomplishment through proactive copirarger for teachers when they have more
support from their supervisors. We found lower riegaeffect of regulation of emotion on
emotional exhaustion through proactive coping éachers who receive more support from
their supervisors. The negative effect of requrabb emotion on depersonalization through
proactive coping was stronger for teachers r@ogimore support from their supervisors.

6.3 Positive or negative affect, job satisfaction and burnout

The experience of negative affect appears to mnaibutor to the development of burnout in

contrast with positive affect.

Teachers with high positive affect at their workdeo find their jobs more enjoyable and are
therefore more satisfied with their careers conghargh teachers with high negative affect.
However, teachers boasting a high level of jols§attion are less likely to have burnout than

those who have low a level of job satisfaction piteshaving high levels of stress.
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The results showed that job satisfaction medidtedrpact of positive or negative affect on

burnout.
6.4 Theideasfor improving the situation of the teachers

Teachers’ emotional intelligence has an influencéhe behavior of the students through
their taking into account of the needs of theidstuts. It might be important to share in
collective activities at the school, in order tdhance teachers’ emotional intelligence by
concentrating on having greater interaction with students and learning more about them
and how they can help them to accomplish their airhe team at the school might help the
teachers regarding their problems with the curtuouby using and developing various
methods and strategies to teach the students ora convenient way.

The supervisors have an impact on the teachen#fiebio cope with demands and leave
them less likely to break down from reduced persaoeomplishment. They need to be
certain that they are interested in working toge#fsethey will benefit from this. The
supervisors should take more care concerning tehés, rather than monitoring or

criticizing them.

Some of the supervisors might not understand tb&r They are not responsible for how the
teachers could or should face the stressful sgnafihey can help the teachers by giving
them more information, by explaining the roleshe teaching system and by reassuring them
that they can deal with their problems by themselWéithin the Syrian culture it is not
acceptable for a teacher to tell a supervisortipatoes not like working with him or that he

would prefer to work with somebody else.

The director of the school also selects the teanciwsometimes does not work as it should.
It might be useful for the teachers to express twiotions and clarify that they would like to
change the team and that perhaps they would be satistied in another team and not simply
that they do not like the supervisor as a persbe. Supervisors should try to work with the
teachers in order to have a positive influenceheir {personalities and especially on their
emotional intelligence by developing the competerafehe teachers in acquiring new skills

to manage their emotions.

The teachers work in difficult circumstances and tequires a variety of different emotions
in order to cope with such stressful conditionsvduld be useful to know why the teachers
have a lot of stress and why they can not workessfally. It might be that the teachers are
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not able to find a balance between their work ded personal problems or that they are not
satisfied with their jobs and are experiencing butnThe schools should remember that the
teachers are unwilling to teach more students tiiey should or work overly extensively.
This leads to the teachers enduring negative emoaod becoming less satisfied with their
jobs. Thus, they would suffer from burnout. Therefdhe schools should request more

teachers if they have a lack of staff.

7 General Discussion

Emotional intelligence helps the teachers to leaone about their students, which enables
them to be more sensitive to their needs. The e¥achith high emotional intelligence may
understand their students better, which is what thent and what they prefer. They can also
notice the difficulties of their students and guidem to transcend their difficulties.
Ghanizadeh Moafian (2009) pointed out that teaciétshigh emotional intelligence were
more successful in teaching their students (Ghdeiz& Moafian, 2009).

This progresses the relationship by narrowing tiqe lgetween the teachers and their students,
and the students will be under the impressiontti@teachers are not only interested in
giving new information to them but also that theg mterested in them personally and care

about them.

When the needs of the students are gratified, dheylriven to be more motivated and show
competence to attain their aims. Therefore, theylavbe less likely to behave in a negative
manner. While the feeling of being ignored by thachers may be expressed as some form of
negative behavior from the students, the misbelhafithe students could be seen as seeking
further attention from the teachers, who did natvate enough in the first place. Emotional
intelligence could also be considered as a prot€tictor against burnout by enhancing the

capacities of the teachers to cope proactively.

The teachers with high emotional intelligence amrerable to manage and regulate their
emotions as well as being more capable of detengithieir goals and the ways in which to
obtain them. The proactive teachers take steparidlé the potential problems before they
happen and recognize them as chances for developiies gives a sense of better
adjustment and allows greater perceived controt thasr problems. Although they have high
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levels of stress, they are confident in dealindnwiby means of adaptive actions and this

protects them from being impaired by burnout.

The teachers with high proactive coping may be rlikety to engage in activities to alleviate
the pressures and this can contribute to highéinfgeof professional competence. If the
teachers can continue attempts at resistancectreincrease the effectiveness of their
resources and may not succumb to burnout. Theeeaghth high emotional intelligence

who received support from their supervisors copeenpooactively with demands and are less

likely to suffer from reduced personal accomplishine

It might be the case that the supervisors pront@esmotional intelligence of the teachers by
giving advice, assistance and information. Thips¢he teachers to find the solutions to their

problems to cope with stress.

The impact of regulation of emotion on emotionahaxstion through proactive coping
unexpectedly became lower for the teachers whadwalved more support from their
supervisors. It might be that the teachers didoeoteive this support correctly or that they

failed to manage stressful situations properly.

The influence of regulation of emotion on deperdéi@aation through proactive coping was
stronger when the teachers got more support fram skipervisors. The supervisors might
help the teachers to think more positively, in ordefind the adequate response to the stress

but this does not keep them from experiencing depedization.

The degree to which teachers emotionally resporstiéssful events and how satisfied they
are as a consequence, as well as how they copetngs, has a strong influence on the level
of burnout they experience. The level of suppaat the teachers receive from family and
colleagues was also shown to be important in dgalith stressful situations (Montgomery

& Rupp, 2005).

Judgments made by teachers regarding the behawioeio students and other teaching tasks
contributed also to the experiencing of unpleasambtions, which in turn led to burnout
(Chang, 2009).

Emotions at work have an influence on the procéssimout. We found in our data that the
teachers who have positive emotions might haveléisee to continue to work and they find

their careers meaningful. All this leaves them neagsfied with their jobs and becoming less



Limitations and implications for future research 14

likely to experience burnout. While the negativeoions divert attention from their work

and lowered job satisfaction, leading to incredsedls of burnout.

8 Limitationsand implicationsfor futureresearch

We did not test other personal resources withinr¢taionship between emotional
intelligence and burnout or between either positivaegative effect and burnout. We also
did not know about the consequences of burnoutcélenture studies should examine these
issuesWe did not know whether the teachers have othdsl@nes outside work, which could
be contributing to the experience of burnout. Tlaung, future study should determine what

kinds of problems the teachers have.

We used an adapted version of the PANAS scalest@tesitive and negative affect of the
work on the teachers, which refers to the emotantsthe feelings that the teachers had
experienced during the previous year. This wascditffor the teachers to recall. Future
study should require testing of the positive anglatiee affect at the relevant moment.

The quality of the relationship between the teagla@d the director of the school was not
tested during our studies. This knowledge mighihéleful for future research, in order to

understand more as to the process of burnout.

We were unaware of whether the teachers suffeced émy other kind of psychological
disorders, such as depression, which makes thbdesamore likely to experience burnout.

Future study should aim to test this.

We did not know whether more attention to the stéslevould trigger a reduction in behavior
misconduct in the students or if other factors wiazdntribute to change in the behavior of
the students. It could be that some students wh@hablems asked the psychologist
counselors at school for help and their behavia ef&anged not simply because the teachers
gave the students more attention. In order to tsmodhis, longitudinal study is required. The
findings revealed that the teachers with high eomati intelligence influenced the behavior of
their students, who would be less likely to disptaigconduct. Emotional intelligence was
found to be a protective factor against burnoutianthde the teachers cope more proactively
with stress. It remains unclear as to whether stuaesconduct could contribute to burnout.
Future research should examine the psychologiceharesms that link student misconduct

with the onset of burnout.
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The assessment of burnout was limited to one tintteesbeginning of the first semester.
Future research should monitor the developmentuofdut over a longer period of time. In
our data we did not ask about the salary of thehtexs, which might also have an impact on
job satisfaction. Therefore, more studies are ng¢éalexplain this relationship. Some
teachers should be asked to teach other studeets tivare is a lack of staff, and they may
have more stress than other teachers. We did goirenabout this in our studies, but this
might have a role to play in the relationship witirnout. Further work should address
whether the teachers should teach other studeiméstébchers were not asked whether they
gave private lessons to other students at homs.cthild lead them to becoming less
interested in teaching at school and mean thatrteie less effort, resulting in not enough

concern being shown for their students.

Some teachers might suffer from iliness, not beeafi®urnout, but for another physical
reason. This reduces the abilities of the teadiogperform well. Unfortunately, the question
of whether or not the teachers have such a problasnot asked in these researches.

The students were of various ages but it was unknehether the teachers in secondary
schools were different from those in high schoold here was also no information about the
number of students in each classroom. This cowy @lrole in the occurrence of burnout.
The relationship between the teachers and thedests was also not examined, which might

affect the students’ conduct. Future research shiailie such a relationship into account.

9 Conclusons

The teachers with high emotional intelligence tembe more perceptive to the desires of
their students and work closely with them to imgrdeir academic levels. They regard their
students as important members of a learning command treat them with compassion. As

a result, the students know they are valued antkasdikely to behave inappropriately.

Emotional intelligence also plays a critical rabeaidopting coping behavior. This
encompasses a broad range of abilities that exgilaiwvay the teachers manage their

emotions and translate these into actions.

Emotional intelligence can be developed and prothbtemaking training programs that aid
the teachers in exercising control over their eartiand act in suitable ways rather than to

react in a negative one. Training programs candacueliminating any ambiguity in stressful
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conditions and help the teachers to combat thefadltating the capacity to make informed
choices about what should be done and how to imgiemh The teachers might benefit from
these programs in that they might be able to déhl pvofessional and personal situations

more effectively.

Based on the necessity of emotional intelligendeaching, the schools should use
psychological testing to select individuals witlythievels of emotional intelligence and

psychological well-being.

It might be useful if the teachers, supervisors dingctors participate in workshops with
various schools. This can assist them to acknowelellg frequent difficulties at school and

ameliorate the resistance of the teachers to audfdring psychological illnesses.

The supervisors can also discuss with others thielggms they confront at the schools and
how they can provide support and encouragemerthéteachers. This is particularly true of
the new teachers, who often struggle with the tfaat the reality of the classroom is not as
they expected. However, these workshops shouldcalscentrate on promoting the
accomplishment of the directors to enable themddkwetter and manage the schools in

collaboration with the teachers and the supervisors

The students may not be aware that they are bésngpdive. Hence, the teachers should talk
to their students about their behavior and expla@roles of the classroom. The teachers

should also notice the events present in the situéiefore such behavior can occur.

Burnout can not only be seen as a result of peffac@rs but also of environment influences.
Therefore, it could be useful to improve the cirstiamces of their work at school and, at the
same time, take more care of the teachers. Ciramnmoss which should have been altered
included the nature of the curriculum. Mainly asstnaf the teachers could not finish it and
tried to teach the students extensively, leadingréater stress for the teachers and their
students. These improvements should simplify amdteh the curriculum. Furthermore, the
new curriculum at times proved to be overly comgikal, which was often not acceptable to
the teachers. This is especially the case for désterhers, who had become used to the old
system. Other working conditions in need of changkided the fact that the schools were
sometimes uninterested in the needs of the teaahdra/hether the teachers were satisfied
with their jobs. There was also a lack of technmathods, while the teachers found it

difficult to explain the curriculum to the students
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The schools should have noticed that the teachswdhad just as many needs as the students
and the schools are responsible for both. Techmedhods are also important with regard to
the curriculum. This is in spite of the necessajaboration with the families of the students
in learning more about the students. The schoglarozed one meeting with them at the end

of the semester, which took place too late andiveagnough.

However, many supervisors have little experienceost they might help the teachers. The
question arises whether this is sufficient to suigerthe teachers and whether the teachers
want to work with them as a team. Training progréonghe supervisors would be helpful

and should be longer than normally prescribed.

Another problem the teachers encounter is a highbeu of students in the classroom. On the
one hand, this allows for fewer opportunities foe students to ask and to interact with the
teacher. On the other hand, it is difficult for tkacher to attend to all students in the
classroom. It is complicated for the teachers, @kgerience burnout to change their jobs.
Therefore, they prefer to remain in teaching. Qfrse, this will have a negative influence on
the students. Hence, the teaching system needsige to make it possible for the teachers

to decide to search for new jobs.

The changes and improvement in the policing olstiteols are necessary and would have an
impact on job satisfaction. It should be taken itoount that the teachers should not feel
under control from the director or from the supsovs, rather that they can participate in the

decision-making process.

The teachers at the university during their studresnot given enough chance to practice
what they studied during training courses. Thishhltave a negative affect on the teachers
when they start to work at the schools as they fealyunsure how to deal with demands at
work. Training courses are needed at the univetsityve more information for the teachers
relating to their jobs, including which kind of gmems they might have at the schools and

how they can cope with them.

The new teachers ought to work in a village orother city for many years before they are
allowed to teach in the cities. Despite havingeaxrhing experience, they also face poor
working conditions and this causes them even nioess The teaching system should do the
opposite by allowing the old teachers who have afi@xperience to teach in villages, while
the younger or less experienced teachers shoulkl waities in better circumstances.
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In the summer the teachers are forced to workepamation for final exams with other
students and must correct their exams for two nsortherwise, if they refused to do this,
they would earn a lower salary for this period.tRermore, teachers have about a month’s

vacation, which remains relatively short within thigler context.

All this renders teaching a highly difficult cargeath and should be changed in order to
encourage more good people to enter the teachofggsion. Intervention might be helpful in
developing teaching skills and in reconstructinigtrenships with other teachers by focusing
more on working as a team, practicing coping siateand self evaluation. Intervention
should be monitored so that it is amply flexibled&al with unexpected events. Training
courses are also beneficial, which inform the teeglof how they can collaborate with their
colleagues successfully. Thus, empowering the commnuwvith them without the need for a

feeling of authority.

It might be the case that these teachers are pabt@aof dealing with stress. In this instance,
it would be helpful to participate in training pragns for stress management, in which they
would identify the sources of the stress, learn nethods to cope effectively with pressure
and practice how they can work together with oteachers at the school, exchanging

experiences with them. Moreover, it would be betteattend such programs regularly.

The teachers who showed that they are concernad #i®r students reinforce them to be
more trusting of their own abilities and createoaifive attitude in the students, making them

less likely to behave in an unwanted manner.

Projects are needed at the schools, such as tivaeing sharing plans with the students,

engaging the students in discussion and otherwsitesks, giving feedback about their work
and considering differences between them. In amdithe schools should create and nurture
a climate of support for the teachers that endidetto deliver a high quality of care for their

students.

Some teachers tend to control the classroom anel datrict way of dealing with students
who behave in an inappropriate manner instead/ofgrto understand why they display this
type of behavior. The teachers should be more glandfen dealing with these students, so
that they might work together with the psychologjisbunselors at the schools, in order to
help them. It might also be helpful to test varipggchological aspects of the students to
know more about them, such as which specific kindifficulties they are experiencing.
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Counselors at the schools who work for the studesntsalso play a major role in
understanding the needs of the students and ergingrdaem to have more interaction with

their teachers.

The university should be more careful in selectiagtudents, who will later become teachers
and potentially make training programs, in whictyttknow many new technical teaching
methods in order to be able to teach in a simple Was important to change the curriculum,
but the teachers should have more time to undetstad practice it before they teach it. The
salary should improve, which would inspire the tesas to work harder. The schools should
be more attentive to the teachers and the probileeyshave and try to solve them. Hence

making the teachers more concentrated on their.work

The reform in the teaching process should not belgependent on a new curriculum but
should also concentrate on its quality and focusore interaction between teachers and
their students. It is necessary to create variooggs, in order to give teachers more
information about burnout and how they can overcaraad to understand how they can deal

with the problems of their students and at workegathy.
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Abstract

Understanding the relationship between teacherstiemal intelligence and student
misconduct was the goal of this research. We asduinat teachers high in emotional
intelligence establish good working relationshipgwstudents by being attentive to students’
needs. In a sample of 300 Syrian teachers, emdoiiaiedigence was assessed with the Wong
and Law Emotional Intelligence Scale (WLEIS; Wond.&v, 2002). Results showed that
perceived emotional intelligence of teachers wagatieely related to student misconduct and
that this relationship was mediated by teachetsh#ibn to student needs. Our findings
highlight the role of teachers’ emotional intellige in shaping social interactions in the
classroom and lead to some practical implicationsdacher education.

Keywords: Emotional intelligence, teachers, attention taleti needs, social interaction,

misconduct
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Attention to Student Needs M ediates the Relationship between Teacher Emotional
Intelligence and Student Misconduct in the Classroom

There is growing evidence that emotional intelligekEl) is related to job
performance (Mayer, Salovey, & Caruso, 2008). Samkplace settings more than others
include social interactions that elicit emotionso@dholder, Settoon, Armenakis, & Harris,
2000). In jobs characterized by high emotional talias necessary to accurately perceive
and appropriately manage emotions. Teaching, famgie, involves continuous and
sometimes conflict-prone interactions with studé@segoriadis & Tsigilis, 2008). Teachers’
emotional intelligence can promote adaptive reastioa emotionally charged situations
(Perry & Ball, 2007).

To deal with emotions and to use them in orderctoeve desired outcomes can be
considered elements of emotional intelligence. &lnars been much debate on the
conceptualization and measurement of the const@Quetently, two models of El exist: the
ability model and so-called mixed models. Mixed misdview EI as a trait conglomerate that
combines emotional competencies with other perggrfatets. By contrast, the ability model
proposed by Mayer and Salovey (1997) views El astanrelated set of skills involved in
processing emotional information, including perag&gy understanding, using, and regulating
emotions in the self and others. This model is welnded in theory and supported by
research (e.g., Mayer, Salovey, Caruso, & Sitag003). In measuring El, there are
performance tests that assess a participant’syawilinin a laboratory context. Self-report
measures, on the other hand, are based on a pantis subjective experience during
everyday interactions. In this study, we examinet@ived El based on the ability model.

Teacher Emotional Intelligence

Previous research points to the importance of &raehin the school setting.
Teachers’ trait emotional intelligence was relategerceived efficacy in responding to
students and managing the classroom (Di Fabio &#2akchi, 2008). Perry and Ball (2007)
found that teachers with high ability El dealt moomstructively with negative situations and
were more likely to look for positive solutions (Be& Ball, 2007). Sutton’s (2004)
qualitative study suggested that regulating one/s emotions and those of students is
essential for teachers (Sutton, 2004).

In our study, we examined the relationship betweanhers’ perceived El and student
misconduct, as well as one possible mechanism Iyiugthis relationship. We expected

teachers’ perceived emotional intelligence to bgatigely related to student misconduct
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(Hypothesis 1) because in previous studies a par&inwas linked to the behavior of others
(e.g., Wong & Law, 2002). Effects were expectechwéspect to emotion appraisal and
emotion regulation specifically and with respeceinotional intelligence as an overall
construct. As student and teacher behavior arelglastertwined (Bakker, Hakanen,
Demerouti, & Yanthopoulou, 2007), emotionally peatbee teachers may be more susceptible
to their students’ emotional states. The abilityggulate emotions may influence the
emotional tone of the interaction and facilitateeation to student needs (Hypothesis 2),
which again should be negatively related to studastonduct (Hypothesis 3). Attention to

student needs would mediate the influence of EStadent misconduct (Hypothesis 4).

M ethod

Subjects. Three hundred Syrian teachers (95 men and 205 wyimen 13 schools
participated voluntarily in the study. Teachers'amage was 40.37 yea(= 7.77) and
they had taught for a mean of 15.37 ye&3 £ 7.94). Their students’ ages varied between 10
and 18 years.

Procedure. We invited approximately 400 teachers to parti@pata study
concerning emotions at school. Those who agretaktopart received brief oral instructions
and were assured that their responses would tedreanfidentially. The teachers completed
a set of questionnaires and returned them on the siay. All scales were translated into
Arabic and then translated back into the origiaagluage to ensure that the contents were
equivalent.

M easur ement.

Emotional intelligence. We used the Wong and Law Emotional Intelligencalé&c
(WLEIS; Wong & Law,2002) to measure perceived emotional intelligeibe. scale
consists of four dimensions that can be mappedirg@bility model (Salovey & Mayer,
1990). Each subscale consists of four items witkpaint response format ranging from
totally disagree to totally agree. For example, the subscale regulation of emotictudes
items like “I can always calm down quickly whennh angry.”

Attention to student needs. A 15-item exploratory measure was created to asses
teachers’ attention to student needs, based oviewef the literature on teachers’ supportive
behavior. Responses are on a 5-point responseracgieg fromstrongly disagree to
strongly agree. Sample item: “I help my students whenever theylyeneed help.”

Student misconduct. To assess teacher-perceived misconduct of studenised an

adapted version of the Pupil Behavior Patterns jFRRle (Friedman, 1995), with a 5-point
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response scale: (¥rongly disagree, (2) disagree, (3) neither agree nor disagree, (4) agree,
(5) strongly agree. Item as example: “They all talk at the same time.
Demographics. Teachers reported age, gender, level of educatimhteaching

experience.
Results

Table 1 shows descriptive statistics for the magasures of interest. Perceived
overall emotional intelligence, attention to studeeeds, as well as student misconduct were
significantly skewed. Age, gender, level of edumatiand teaching experience were unrelated
to teachers’ perceived overall emotional intelliggnattention to student needs, and student
misconduct. Other-emotion appraisal increased teilching experiences(= .15,p < .01).

Spearman correlations are presented in Table ZhEesl perceived overall emotional
intelligence as well as self-emotion appraisal, egllation of emotion were negatively
related to student misconduct, which partially sarppHypothesis 1. In line with Hypothesis
2, perceived overall El and all dimensions of e intelligence were positively related to
attention to student needs. Attention to studeatiaevas negatively related to student
misconduct s = —.28,p < .01), which matches Hypothesis 3.

To examine mediation, we tested indirect effectsgithe nonparametric
bootstrapping approach (see Preacher & Hayes, 2B0djstrapped estimates are reported in
Table 3. Perceived overall emotional intelligengereed an indirect effect on student
misconduct through attention to student needs-.13,p <.05,95% CI [-.21, —.05]), which
supports Hypothesis 4. Controlling for attentiorstodent needs, the direct effect of
perceived emotional intelligence on student miscehdecame nonsignificant, indicating full
mediatiort (see Figure 1). With regard to the dimensionsenégived El, we found indirect
effects of self-emotion appraisal and regulatioembtion on student misconduct through

attention to student needs.
Discussion

Our finding that teachers’ perceived El was negdyivelated to student misconduct
in the classroom supports and extends previougfjscbn the importance of emotional
intelligence in shaping and improving social relaships (e.g., Lopes, Salovey, C6té, &
Beers, 2005). Results suggest that teachers’yatolidppraise, use, and regulate emotions
plays an important role in classroom interactidreachers high in perceived emotional
intelligence were more attentive to their studentzds. We reason that teachers who are

emotionally balanced have more resources for atigrid their students and can see more
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clearly what their students need. Attention to shidheeds on the other hand is negatively
associated with student misconduct. It seems gdiuthat students who feel well attended to
are less inclined to misbehave. Thus, it can beettghat the process through which teachers’
emotional abilities are linked to student cond@erss to be the sincere focus on the

individual and his or her specific desires, proldenesources, and weaknesses.
Limitations and implicationsfor further researches

Some limitations of this study should be notedst-ibecause of our cross-sectional
design we cannot infer causality. Second, selftspaight be limited by problems with self-
knowledge and social desirability. Third, the nelaship between perceived emotional
intelligence and student misconduct may vary accafisiral contexts and should be studied
in other cultures too.

Although we cannot infer causality, our findingggast that teacher selection could
be improved by attending to emotional and interpeas skills. Furthermore, teacher training
programs could be extended by modules that strengtmotional abilities. Participating in
such programs might advance the quality of teachiegchers with high levels of perceived
El reported being more attentive to their studenégds. In turn, awareness of a student’s
needs seems to be related to the student’s efifoctass and can thus improve classroom
interactions. In sum, strengthening teachers’ esnatiabilities may entail benefits for both

teachers and students.
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Footnote

1 To check whether the nested structure of the daghtrdistort these analyses, we conducted
multilevel analyses (Raudenbush & Bryk, 2002) tbak into account variability between

schools. Results were consistent with the analegasted here.



Negative or Positive Affect, Job Satisfaction, Baurh

33

Table 1

Descriptive Satistics

M D o
1. Self-emotion appraisal 598 0.77 .83
2. Other-emotion appraisal 557 092 .84
3. Regulation of emotion 5.77 0.99 .84
4. Overall emotional intelligence 581 0.65 .88
5. Student misconduct 241 079 .84
6. Attention to student needs 413 042 .78
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Table 2

Soearman Correlations between Variables in the Study

Attention to student needs Student misconduct

Self-emotion appraisal 31** —.16**
Other-emotion appraisal .30%* -.07

Regulation of emotion 33** —.30**
Overall emotional intelligence  .44** —.24**

** p< .01, two-tailed.
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Table 3

Results of Bootstrap Analyses on the Mediating Role of Attention to Sudent Needs in the
Relationship between Perceived Emotional Intelligence and Student Misconduct

BCa 95% ClI
Mediation model y S Lower Upper
1. self-emotion appraisal (X} attention to student needs—.09 .03 -14 -.04
(M) — student misconduct (YY)
2. regulation of emotion (X)» attention to student needs —06 .02 -.09 -.02
(M) — student misconduct (Y)
3. overall El (X)— attention to student needs (M) -.13 .04 =21 -.05

student misconduct ()

Note. BCa 95% CI = means bias corrected bootstrap camfelenterval; 1,000 bootstrap
resamplesy = indirect effect; X = predictor, M = mediator,=Ycriterion.
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31

Attention to
student needs

Perceived overall
emotional intelligence

_.43**

-.08

A 4

Student misconduct

Figure 1. lllustration of full mediation. Perceived overalhotional intelligence exerted an

indirect effect on student misconduct through dibento student needs.

** p < .01, two-tailed.
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Abstract

Burnout is a serious problem within the teachingfgssion. Previous studies (e. g.,
Chan, 2006) found emotionally intelligent teachterkess frequently suffer from burnout than
others. The aim of this study is to investigategh@cess underlying this relationship. We test
proactive coping as a potential mediator. Moreower assume that support from a supervisor
can be crucial when dealing with stress at work. 8@&chers participated voluntarily in this
study. They completed self-report measures on emaltintelligence, proactive coping,
burnout, and work demands. Additionally, they ratesl support received from their
supervisors. Mediation analyses showed proactipengao fully mediate the relationship
between emotional intelligence and emotional extauss well as the relationship between
emotional intelligence and depersonalization. Addélly, results indicated partial mediation
in the relationship between emotional intelligeaod burnout as well as between emotional
intelligence and reduced personal accomplishmaatmbderated mediation analyses we
found that the indirect negative effect of emotiangelligence on reduced personal
accomplishment through proactive coping is largeitéachers receiving strong support from
their supervisors. Results are discussed with otgpehe prevention and intervention of

teacher burnout.
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Three months of holidays, working half a day in teeaining months — such are
common ideas about teaching in the general populatd many people consider teaching an
easy job. But there is evidence for the contrdrgachers have to deal with severe stressors
like student misbehavior (Burke, Greenglass, & Satzer, 1996; Kokkinos, 2007; Nizielski,
Hallum, Lopes & Schutz, 2010, in press), heavy waa#t (Kokkinos, 2007; van Dick &
Wagner, 2001), poor relationships with colleaguss supervisors (Burke, Greenglass, &
Schwarzer, 1996; Kokkinos, 2007), or criticism frparents (Stoeber & Rennert, 2008).
Teacher stress is a widespread problem in diffexdatational settings and burnout
accumulates in teachers more than in other pubhdce employees (Kokkinos, Panayiotou,
& Davazoglou, 2005).

Burnout can lead to serious consequences for dobée, students, and the
organization. Teachers are at risk for high lewélgsychological distress and physical health
complaints (Burke, Greenglass, & Schwarzer, 19B6jnout is often linked to lower job
satisfaction (Lee & Ashforth, 1993; Tsigilis, Koabbs, & Togia, 2004). Moreover,
employees who suffer from burnout show reducedogtiormance (Low, Cravens, Grant, &
Moncrief, 2001; Parker & Kulik, 1995) and work-fdgnconflicts are frequent (Burke &
Mikkelsen, 2006; Lambert, Hogan, & Altheimer, 2010)

It is, however, clear that teachers do not readbumly to common stressors and high
levels of job stress do not always lead to burnBat.this reason it is important to explore
why some teachers are less impaired than othéneiface of similar work stress. In our
study we examined emotional intelligence as a fatiat may dispose teachers to cope more
adaptively with stressors.

Teacher emotional intelligence

Previous research points to the importance of eraemotional intelligence (El) in the
context of school (e. g., Chan, 2004, 2006, 200&:dbio, & Palazzeschi, 2008; Palomera,
Fernandez-Berrocal, & Brackett, 2008; Platsidod,0The concept of El which is currently
defined in a two-fold way was proposed by Salovay Klayer (1990). According to the
ability model El is a specific type of intelligente/olved in processing emotional
information. It comprises four dimensions: Peraggyiunderstanding, using, and regulating
emotions (Mayer & Salovey, 1997). In contrast, dixeodels (e. g., Bar-On, 1997) do not
classify El as a cognitive ability but as a traihglomerate combining emotional
competencies with other personality facets likemjsim, interpersonal sensitivity, or
resilience (Dulewicz & Higgs, 1999; Mikolajczak, minet, Leroy, & Roy, 2007).
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There is not only much debate on the conceptuaizaf El but also on the model of
measurement. First, there are performance tedtasbass a person’s actual capacity within a
laboratory context. Second, there are self-repedsures that focus on a person’s self-
efficacy about his or her emotional skills yieldifngm subjective experiences during
everyday interaction. Ability El can be assessedddftreport or test, trait El only by self-
report (Zeng & Miller, 2001). Taken together, thare three distinct construct-method
pairings that all tap in different aspects of el intelligence. In our study, we focused on
the ability model of El as it is well-grounded lebry and has found sufficient empirical
support. We assessed teacher El by self-reportibegaerformance test scores do not
indicate whether the teacher actually uses dispeskills and knowledge effectively in the
school setting. The small association between padace test ability EI and self-report
ability EI (e. g., .12; Joseph & Newman, 2010) sgig that general abilities and everyday
behavior are only weakly related. In contrast, westdered it advantageous to rely on their
reports of their actual experiences.

Coping

Emotional intelligence seems to be a personal resamhen coping with stress.
Coping has been defined by Lazarus and Folkmaogstorze and behavioral efforts used to
deal with situations thought to be stressful (Laza& Folkman, 1984). There are two
basically different strategies in coping: A persam approach stress producing factors in a
direct, constructive way (i. e., active coping)xan act passively by modifying the emerging
psychological reaction (i. e., passive coping) (lresr, Bolman & van Dalen, 2007).

Proactive coping can be considered as “an effdoutlnl up general resources that
facilitate promotion toward challenging goals amdsonal growth” (Schwarzer & Taubert,
2002.p.9).

Burnout

Some people do not cope adequately with stressdrs@sequently suffer from
health impairment. Burnout is often the consequaf@hronic stress, arising particularly
from intense interactions with other people (Malsl&Goldenberg, 1998). Teachers who are
burnt out may experience one or more of three ygiomponents (Maslach, 1982; Maslach
& Jackson, 1984). Emotional exhaustion refers é&lihgs of being emotionally
overextended and depleted of one’s emotional ressiirDepersonalization refers to “a
negative, callous, or excessively detached respmonstner people, which often includes a
loss of idealism”. Reduced personal accomplishimefets to “a decline in feelings of

competence and productivity at work” (Maslach & @Gmiberg, 1998.p.64).
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Emotional Intelligence and Coping

Empirical studies on emotional intelligence andingsuggest that teachers with high
ability El tend to cope in an active manner: lespecially intrapersonal El, and to a lesser
extent interpersonal Elyhich were significant predictors of active coping (Ch2008).
Teachers with high ability El reported dealingmore constructively with negative situations
and were more likely to look for positive solutigfi®erry & Ball, 2007). We believe that
emotional intelligence might predispose persongftactive problem solving and therefore
functions as an antecedent of active coping. Persmi in emotional intelligence are able to
accurately appraigéeir own emotions and thus need less time and effodaiatify to their
emotional states. Emotional clarity was negatiasgociated with avoidant coping strategies
(Montes-Berges & Augusto, 2007). Emotions arisenffmarticular events and the subject’s
interpretation of that event (Lazarus, 1991). Témutting emotional information can be used
to make sense dfieirown reactions to stressors. Zhu and Thagard (2€ld@yed that
emotions correspond to specific action tendenci@stwguide them to adaptive
responding(Zhu & Thagard, 2002). In conclusionsé&ms to enhance a person’s capacity to

engage constructively in stressful situations (8iMdckendree & Watt, 2009).

Emotional Intelligence and Burnout

Certain components of (self-report) ability El setenbe adaptively related to burnout.
Chan (2006) found emotional appraisal and posreggilation of emotions to be negatively
associated with emotional exhaustion (Chan, 20Dé)an, Extremera, Rey, Fernandez-
Berrocal, and Montalban (2006) reported that magahir was negatively linked to that
component of the burnout syndrome. Furthermorenttns to feelings, mood clarity, as well
as mood repair were positively linked to acaderfficacy and negatively linked to cynicism
(Duran, Extremera, Rey, Fernandez-Berrocal, & Mibdia, 2006).

Coping and Burnout
As already mentioned, inadequate coping responsasassful encounters at school
may lead to burnout. Previous research demonstitzésctive coping was related to lower
levels of burnout (Brown & O’Brien, 1998; Maslac®chaufeli, & Leiter, 2001). Furthermore,
Greenglass (2002) found proactive coping to beelihto negative outcomes such as
depression or burnout (Greenglass, 2002). In tefrttse different syndrome components,
depersonalization was positively associated witisqgueal accomplishment and negatively

associated with active coping strategies (Ander20600).
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Coping asa Mediator

Although research on possible mechanisms over bodeamere associations is scarce.
Bauld and Brown (2009) found the relationship bemvability El and physical health to be
partly mediated by proactive coping (Bauld & Brow009). For this reason we propose a
mediationmodel in which El is a resource: Teachers highliseem to experience less
burnout. Proactive coping might operate as a medéas teachers high in El arepable of

usingadaptive coping strategies and thus are lesyltketxperience burnout.

Context asa M oderator

Moreover, teachers might be differentially influeddy certain aspects of the context.
In this reasoning, several teachers may shareaceontext which makes it harder or easier
for them to handle difficult situations. In the #yr school system, teachers work in groups
headed by a supervisor. The leadership style gktbapervisors seems to differ significantly
and some supervisors may provide more supporettedchers in their group than others
(Hakel, 1985).

Social support can be considered an important pafsesource when coping with
stressors (Thoits, 1986). The importance of supengupport in the burnout process has
been demonstrated in previous research. Supengserm to provide influence the
selection of coping responses. For example, Lewth@ager (2008) found that salespersons
who feel supported by their supervisors more dfitesm others use problem-focused coping
(Lewin & Sager, 2008). Several studies confirmezldhrect effect hypothesis of social
support. High levels of supervisor support were@eaissed with reduced emotional exhaustion
(Sundin, Hochwalder, Bildt, & Lisspers, 2007; LevéirSager, 2008; Yildirim, 2008; Gibson,
Grey, & Hastings, 2009; Snyder, 2009; Lambert, dilther, & Hogan, 2010), reduced
depersonalization (Yildirim, 2008; Snyder, 2009b&kin, Grey, & Hastings, 2009; Lambert,
Altheimer, & Hogan, 2010), as well as with increpersonal accomplishment (Yildirim,
2008; Gibson, Grey, & Hastings, 2009). Moreovecjaosupport seems to serve as a buffer,
especially for persons facing high levels of str&sneyer and Dougherty (1988) found that
people under high work load, who also lagh social support engaged in more coping
actions (Kirmeyer &Dougherty, 1988). Gibson, Gragd Hastings (2009) reported that
supervisor support moderates the impact of workadels on personal accomplishment.
Therapists facing high work demands and low legésupervisor support had low scores on
personal accomplishment (Gibson, Grey, & Hasti@ge9). Brackett, Palomera, Mojsa-Kaja,

Reyes, and Salovey (2010) found supervisor suppanediate the association between
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emotion regulation and personal accomplishmentdlgth, Palomera, Mojsa-Kaja, Reyes, &
Salovey, 2010).

We assume supervisor support a major type of seajgbort within the school context.
Supervisors might have faced or are facing simwark stressors. For this reason, we suppose
that they are aware of the demands of the spesitfiation and provide appropriate solutions.
Additionally, supervisors are likely to be vieweslacredible source of advice because of
their positions or their experience.

The primary purpose of this study was to invesddhe process underlying the
relationship between emotional intelligence anchbut. Furthermore, we wanted to test
whether the relationship between emotional intellice and burnout is moderated by context.

In particular, the study targeted on testing tH®¥ang hypotheses:

1. Emotional intelligence is negatively relatedtonout. We expected effects
specifically for self-emotion appraisal and regaatof emotion but we examinede

remaining dimensions in an exploratory manner.

2. The relationship between emotional intelligemreactive coping and burnout is

moderated by supervisor support.

3. Emotional intelligence is positively relatedpmactive coping. We expected effects
especially for intrapersonal emotional intelligerices., self-emotion appraisal) but we

examined the remaining dimensions in an explorattayner.
4. Proactive coping is negatively related to butnou

5. The relationship between emotional intelligeand burnout is mediated by proactive
coping.

M ethod

Participants

Three hundred teachers (68, 3% women, 31, 7% mem) I3 schools in Syria
participated voluntarily in the study. 31 supervssof the teachers (58, 1% women, 41, 9%
men). Teachers’ ages ranged from 23 to 59 ydars 40.37,SD = 7.77). They had an
average work experience of 15.37 years (SD = 7v@4ying between land 36 years.
Supervisors’ ages ranged from 27 to 54 yelsrs (42.71,3D = 6.95). Theyhad held their
office between 4 and 30 yeald € 18.97,3D = 6.95).



Negative or Positive Affect, Job Satisfaction, Baurh 44

Procedure

The study took place during regular school days.as8ked 400 teachers to participate.
After having received agreement from 300 teachedstleir supervisors all of them received
oral instructions and were assured that the datddime treated confidentially. The teachers
answered questionnaires concerning emotional iggelte, proactive coping, burnout, work
demands. Since the instruments used were publisHadguages other than Arabic, they
were translated into Arabic by experts. The baakslation revealed equivalent contents.
Additionally, they rated the support provided bgithsupervisors. We received demographic
information (i.e., gender, age, work experiencejrfithe teachers and supervisors. The
completed questionnaire was returned on the sage da

Measures

Emotional intelligence was assessed by the Wong and Law Emotional igeelde
Scale (WLEIS; Wong & Law, 2002), a self-report mgasbased on the Mayer and Salovey
(1997) ability model of El. The scale consistsairfdimensions: self-emotion appraisal,
other-emotion appraisal, use of emotion, and reigmaf emotion. Responses were made on
a seven-point Likert-type scale ranging frontddlly disagree) to 7 totally agree). The
global El scorewas computed by adding the scores of all subsdalesnal consistencies
were between .76 (use of emotion) and .88 (global E

Burnout was measured with the Maslach Burnout Inventor{NWaslach, Jackson,
& Leiter, 1996). The scale consists of three dinms emotional exhaustion,
depersonalization, and reduced personal accompdishrResponses were made on a five-
point Likert-type scale ranging from ficf at all true) to 5 exactly true). The global burnout
scoré was computed by adding the scores of all subsdalesnal consistencies were
between .77 (depersonalization) and .90 (emotiexia&ustion).

Proactive coping was assessed by utilizing the proactive copingsale of the
Proactive Coping Inventory (PCI; Schwarzer, Greasgll & Taubert, 1999). Responses were
made on a four- point Likert-scale with end poiatselednot true at all (1) andcompletely
true (4). Cronbach’s alpha coefficient was .81.

Supervisor support was measured with satisfaction with supervisohefob
Satisfaction Survey (JSS; Spector, 1994). The tyachere asked to indicate the extent to
which they agregwith each item on a six-point Likert-type scalagig fromdisagree very
much (1) toagree very much (6). Cronbach’s alpha coefficient was .64.

Work demands was measured by using an adaptive version of ¢oliathd, which was

developed by Jones and Fletcher in 1991. For ¢awsh respondents were presented with
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four alternativesStrongly disagree (1), disagree (2), neither agree nor disagree (3), agree (4),
strongly agree (5). A sample item for this scale is as followkalve more work than | have

time to doit. Cronbach’s alpha coefficient was .79.

Results

Descriptive statistics. Descriptive statistics are listed in Table 1. Theables were
significantly skewed. Neither age, sex, nor teagl@rperience was significantly related to
emotional intelligence, proactive coping, burnaurgd work demands, except regarding the
relationship between other-emotion appraisal aadhieg experience € .15,p < .01).

Correlations between the variables. Spearman test correlations between the
variables are listed in Table 2. Emotional intehge was significantly negatively linked to
burnout. Associations between other-emotion apglraisd emotional exhaustion£ —.03,p
> .01) as well as between other-emotion appraisadidepersonalizationE —.11,p > .01)
were exceptions. The strongest link was betweertienal intelligence and reduced personal
accomplishmentr(= —.60,p < .01). Furthermore, overall or dimensions of eordl
intelligence were significantly positively corredat with proactive coping and proactive
coping was significantly negatively associated vaitferall or dimensions of burnout.

Mediation Analyses. Based on the results regarding the relationshivdxet
emotional intelligence and burnout, we were inte@sn underlying processes. The variables
were not distributed normally therefax@onparametric bootstrap test was used to examine
the mediator effect of proactive coping on thetreteship between emotional intelligence and
burnout(see Preacher & Hays, 2004). Results ofmtbeiation analyses are listed in Table 3.
Work demands and experience were entered as coganariables.

Concerning emotional exhaustion, the indirect eftdéself-emotion appraisal on
emotional exhaustion through proactive coping wasifscant (y = —.07, p < .05, 95% CI [-
.13, —.02]), while the direct effect of self-ematiappraisal on emotional exhaustion became
insignificant once proactive coping was control{eer —.01,t = —.18,p = .86), reflectinga
full mediation.

The indirect effect of self-emotion appraisal opesonalization through proactive
coping was significanty(= —.09,p < .05,95% CI [-.15, —.05]), while the direct effect of self-
emotion appraisal on depersonalization became léallewing the controlling of proactive
coping as a mediatorE —09,t = —2.28,p = .02), representing a partial mediation.

The relationship between self-emotion appraisalraddced personal accomplishment
was partially mediated by proactive coping. Therext effect was significany & —.16,p

<.05,95% CI [-.21, —.10]). The direct effect between self-eomappraisal and reduced
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personal accomplishment decreased but still rerdasignificant { = —.19,t = -5.94p = .00)
after the controlling of proactive coping.

The association between self-emotion appraisabandout was partially mediated by
proactive coping. The indirect effect was significg = —.10,p < .05,95% CI [-.16, —.07]),
while the direct effect became lower after the oahhg of proactive copingy(= —.09,t = —
2.98,p =.00).

Proactive coping partially mediated the link betwegher-emotion appraisal and
reduced personal accomplishment. The indirect effies significant)(=-.12,p <.05,95%

Cl [-.17, —.08]).The direct effect between other-aoroappraisal and reduced personal
accomplishment decreased but still remained samfi¢ = —.12,t = -4.69,p = .00).

Proactive coping fully mediated the associatiomieen other-emotion appraisal and
burnout. The indirect effect was significapt5—.09,p < .05,95% CI [-.13, —.06]) and the
direct effect between other-emotion appraisal amadut was insignificant once proactive
coping was controlled/(=-.00,t = -.18,p = .86).

The relationship between emotional exhaustion aedofi emotion was fully mediated
by proactive copingy(= —.09, p < .05, 95% CI [-.15, —.02]). The direffect became
insignificant after the controlling of proactivepiog (y = .02,t = .28,p = .78).

The link between use of emotion and depersonatizatias partially mediated by
proactive coping. The indirect effect was signifitg = —.09,p < .05,95% CI [-.14, —.04]),
whereas the direct effect between use of emotidrdapersonalization declined but still
remained significanty(= —.14,t = -3.27,p = .00).

The relationship between use of emotion and redpeesbnal accomplishment was
partially mediated by proactive coping. The indireffect was significanty(= —.18,p < .05,
95% CI [-.24, —.12]). The direct effect of use of emot@nreduced personal
accomplishment became lower after controlling ptiwacoping ¢ = —.22,t = -6.41,p = .00).

The relationship between use of emotion and bumatpartially mediated by
proactive coping. The indirect effect was signifitg = —.12,p < .05,95% CI [-.17, —.08]),
while the direct effect of use of emotion on burhdecreased but still remained significgnt (
=-.10,t =-3.09,p = .00).

With regard to emotional exhaustion, the indirdfgct of regulation of emotion on
emotional exhaustion through proactive coping was-{.04, p < .05, 95% CI [-.08, —.01]),
whereas the direct effect of regulation of emotarburnout became insignificant once
proactive coping was controlled as a mediatar £.04,t = —.90,p = .37), reflecting a full

mediation.
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Proactive coping fully mediated the associatiomien regulation of emotion and
depersonalization. The indirect effect was sigatfic = —.07, p < .05, 95% CI [-.12, —.04]).
The direct effect between regulation of emotion dedersonalization became insignificant
after the controlling of proactive coping as a nagali ¢ = —.03,t = —.84,p = .40), meaning
that a full mediation took place.

Proactive coping partially mediated the link betweegulation of emotion and
reduced personal accomplishment. The indirect effies significanty=-.12, p < .05, 95%
Cl [-.17, —-.08]). The direct effect of regulatiohemotion on reduced personal
accomplishment decreased but still remained sigamti after controlling the mediatgr£ —
.13,t =-5.22,p=.00), which indicates a partial mediation.

Proactive coping partially mediated the link betweegulation of emotion and
burnout. The indirect effect was significapt—-.08, p < .05, 95% CI [-.12, —.05]), while the
direct effect of regulation of emotion on burnoethme lower after the controlling of
proactive copingy(=-.07,t =-2.77,p = .01).

Regarding emotional exhaustion, there wagnificant indirect effect of overall
emotional intelligence on emotional exhaustion tigio proactive copingy(= —.12, p < .05,
95% CI [-.22, —.03]), and the direct effect of eimoél intelligence on emotional exhaustion
became insignificant after the controlling of thegctive copingy=.03,t =.35,p=.72),
meaning a full mediation.

Concerning depersonalization, the indirect effé@motional intelligence through
proactive coping was significant£ —13,p < .05,95% CI [-.22, —.06]). After controlling
proactive coping, the direct effect of emotionaélligence on depersonalization became
insignificant § = —-.10,t = -1.72,p = .09), showing a full mediation.

Proactive coping partially mediated the link betweenotional intelligence and
reduced personal accomplishment. The indirect effies significant)(=-.19,p <.05,95%

Cl [-.25, —.13]), whereas the direct effect betwemoteonal intelligence and reduced
personal accomplishment became lower but still reeghsignificant following the
controlling of the mediator (= —.34,t = -8.64,p = .00).

As expected, proactive coping partially mediateslréationship between emotional
intelligence and burnout. The indirect effect wigmsdicant (y = —.15,p < .05,95% CI [-.21,
—.09]), while the direct effect between emotiomaklligence and burnout decreased but still
remained significant once proactive coping was et (y = —.14,t = -3.24,p = .00).

Moderation Mediation Analyses. To examine the influence of the context on the

relationship between teacher El, proactive copimdjl@urnout, we also analyzed moderation
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mediation (Model 5 in Preacher, Rucker & Hays, 200Ydetail, we tested if the relationship
between emotional intelligence, proactive copind barnout is moderated by supervisor
support after controlling work demands and expe&eeas covariance variables. Results are
presented in Tables 4, 5 and 6. The analyses exybgltesting the moderating effect of
supervisor support on the model (emotional intelice— proactive coping> reduced
personal accomplishment) that the relationship betwemotional intelligence and proactive
coping was moderated by supervisor supgdet 0.08,t = 2.07,p = 0.04) but the relationship
between proactive coping and reduced personal gdment was not moderated by
supervisor supporf}(= -.08,t =-1.31p =0.19).

Considering the model (regulation of emoties proactive coping— emotional
exhaustion) we found that supervisor support mdeddrthe relationship between regulation
of emotion and proactive copinfd € —.08,t =-2.14,p = 0.03) but it played no moderating
role in the bond between proactive coping and emnatiexhaustionj(= 0.13,t=1.31,p=
0.19).

Finally, supervisor support moderated the relaietween proactive coping and
depersonalizatior3(= 0.19,t = 2.49,p = 0.01) but it did not moderate the relationship
between regulation of emotion and proactive cogfhg —.02,t = —.76,p = .45) in the model
(regulation of emotion— proactive coping— depersonalization). All other moderation

mediation results were not significant.

Discussion

In the current article we focused on emotionalliigience as a personal resource when
dealing with stressors at work. In line with prawscstudies, the likelihood of being burnt out
increased with decreasing emotional intelligence.aXpected especially strong effects with
respect to intrapersonal aspects of El.

We found a significant relation between either-getfotion appraisal or regulation of
emotion and overall or dimensions of burnout. Tinergjest effects were found with respect
to the link between overall or dimensions of emmaiantelligence and reduced personal
accomplishment.

Furthermore, we investigated proactive coping asediating factor. We found a
significantly positive effect of emotional intelégce on proactive copinghoseteachers are
high in El tendparticularlyto use proactive coping strategies.

Last but not least, we assumed a negative effgutagictive coping on burnout and

indeed our results indicated that proactive copiogpmpanies a lower risk of burnout.
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Additionally, we were interested whether the relaship between emotional
intelligence, proactive coping and burnout was maigel by support from supervisors. There
was a stronger negative effect of emotional irgelice on reduced personal accomplishment
through proactive coping for teachers who have rsagport from their supervisors in the
model (emotional intelligence-> proactive coping— reduced personal accomplishment).
The indirect influence of regulation of emotion agpersonalization through proactive coping
was negatively stronger to teachers who receiveersgpport from their supervisors in the
model (regulation of emotior~ proactive coping— depersonalization).

Amazingly, we found lower negative effect of redida of emotion on emotional
exhaustion though proactive coping for teachers gdtanore support from their supervisors
in the model (regulation of emotion> proactive coping— emotional exhaustion).

This suggests that the resource EI can work bietiicontext in which there is
supervisor support. We presume that supervisoratipelps teachers to implement their
emotional abilities by keeping them task-orientad focused on the solution of problems (i.
e., proactive coping). Moreover, supervisors magpoarage teachers to control their emotions
to be able to use their resources to cope witlsstre

To our knowledge, little attention has been giwvethe process underlying the
relationship between emotional intelligence anchbut. We had hypothesized that
particularly teachers high in El use proactive ogms a strategy and in turn suffer less from
burnout.

We found proactive coping to fully mediate the tielaship between self-emotion
appraisal and emotional exhaustion, the relatignsbtween other-emotion appraisal and
burnout, as well as the relationship between usaraition and emotional exhaustion, the
relationship between regulation of emotion andegiggmotional exhaustion or
depersonalization and the link between overallrifl @ither emotional exhaustion or
depersonalization.

Proactive coping mediated partially the link betwélge two dimensions of emotional
intelligence (self-emotion appraisal and use of &ond and depersonalization as well as the
link between overall or dimensions of emotionatiliigence and reduced personal
accomplishment in addition to the relation betweeerall emotional intelligence or the three
dimensions of emotional intelligence (self-emotagpraisal, use of emotion and regulation

of emotion) and burnout.
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Limitations of the current study and implicationsfor futureresearch

As the current study was cross-sectional the questhether emotional intelligence
downsizes the risk in a longitudinal perspectivstib open. We cannot show that emotional
abilities have effects on burnout because the seveifect may be relevant too: it is possible,
for example that burnout constrains emotional &di Since El, however, is considered a
stable trait and burnout is usually a temporartesige think that there is reason to believe
that El contributes to the prevention of burnout.

In our study we focused on proactive coping buldowt study other strategies, such
as emotion-focused coping. The effects of othetegries should likewise be studied in future
research since active coping may only be helpftihénface of controllable stress.

Regarding supervisor support we asked the teaghether or not they received
support from their supervisors. Unfortunately, weld not collect information on the type of
support. In future studies, supervisor support khba investigated with regard to different
types (i. e., emotional, informational, or instrurted support). For example, Prins and his
colleagues (2007) found dissatisfaction with emmlsupport received from supervisors to
be the best predictor of burnout (Prins, Hoekstreelérs, Gazendam-Donofrio, Van de Wiel,
Sprangers, Jasperd, & Van der Heijden, 2007).

In this study we used self-report measures. Omtigehand, this might have inflated
the strength of the relationships among the vaemblie to common method variance.
Unfortunately, people are not quite accurate iir thedf-ratings. Self-reports are susceptible
to socially desirable responses (Paulhus, 19919 pibssible that the teachers exaggerated
their rating on desirable variables (i. e., emdiabilities, proactive coping) and downplayed
their rating on undesired variables (i. e., burhdBéyond that, some teachers might have
especially limited self-knowledge concerning themotional abilities as daily life provides
little opportunityfor explicit feedback on emotional intelligenceaBkett, Rivers, Shiffman,
Lerner, and Salovey (2006) found persons high intemal intelligence to overestimate their
performances on an emotional intelligence testmardons with low levels of emotional
intelligence to underestimate their scores ( Brickavers, Shiffman, Lerner, & Salovey,
2006).

On the other hand, self-ratings but not other-ggtimight be appropriate as only the
teacher himself or herself can provide accuratevkedge or perception of the own person.

Future research could do complementary researadbmsability measures or peer-report.
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Conclusions and practical implications

To sum up, our results adumbrate why emotionabigiligent teachers are less burned
out than their counterparts: They tend to use pginagacoping. Hence, emotional intelligence
seems to be an important personal resource oféemdWe would therefore recommend
amplifying conventional training programs by indlogl modules that strengthen teachers’
emotional abilities. Improved emotional abilitieg associated with adaptive coping
strategies. And in turn, proactive coping is linked lower risk of burnout.

However,teacher burnout is not only associated with charestics of the teacher
himself or herself. Supervisors seem to play asieeirole in the process of teacher burnout
too. The relationship between emotional intelligeand burnout was stronger for teachers
who sustain support from their supervisors. Thegefsupervisors should be requested to

support their staff moretronglyand to keep the teachers task-oriented.
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Table 1

Descriptive Satistics

M SD a
1. Age 40.37 1.77
2. Teaching experience 1537 7.94
3. Supervisor support 439 105 .64
4. Emotional intelligence 5.81 .65 .88
5. Self-emotion appraisal 5.98 g7 .83
6. Other-emotion appraisal 5.57 92 .84
7. Use of emotion 591 J7 .76
8. Regulation of emotion 5.77 99 .84
9. Proactive coping 3.39 43 81
10. Burnout 1.69 .84 .89
11. Emotional exhaustion 1.97 .67 .90
12. Depersonalization 1.63 54 77
13. Reduced personal accomplishment 1.57 52 .85
14. Work demands 2.89 80 .79

Note. Cronbach’s alpha is reported for all scales extmpdemographic variables.
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Table 2

Correlations between Emotional Intelligence, Proactive Coping, Burnout and Work Demand.

1 2 3 4 5 6 7 8 9 10 11 12

1. Emotional intelligence 1 A3 .68** [ 76** .78**.55** —37** - 16** -.23**-.60**-.09 .07
2. Self-emotion appraisal 1 AS5** K1 45*%*  39*—34** —16** -.21** -44**-09 .02
3. Other emotion appraisal 1 35*% . 32*%* 43** -18*-.03 -11 -45*00 .15*
4. Use of emotion 1 S5** 40%* _ 32xx 12% - 25**-51*-08 .01
5. Regulation of emotion 1 38** —.30x%15** — 16**—.42**—-06 .02
6. Proactive coping 1 — 43xK22%* — 32%* — 64** —.02 .02
7. Burnout 1 89** .67 .64** 42** —03
8. Emotional exhaustion 1 A49**  30** .48*%.00
9. Depersonalization 1 A3 29** —.06
108 -0
11. Work demands 1 -.07
12. Experience 1

Note: **p < .01, two-tailed. p < .05, two-tailed.
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Table 3

Results of Bootstrap Analyses on the Mediating Role of Proactive coping in the Relationship
between Perceived Emotional Intelligence and Burnout.

BCa 95% ClI

Mediation model Yy SE Lower Upper

1. Self-emotion appraisal (X}» proactive coping (M)~ emotional _07 03 _13 _02
exhaustion (Y) ' ' ' '

2. Self-emotion appraisal (X)— proactive coping (M)— depersonalization 09 02 _15 _05
) . : : :

3. Self-emotion appraisal (X)» proactive coping (M)~ reduced personal 16 03 _21 ~10
accomplishment () ' ' ' '

4. Self-emotion appraisal (X}» proactive coping (M)}~ burnout (Y) -10 .02 -.16 -.07

5. Other-emotion appraisal (X)> proactive coping (M)— reduced personal 12 02 _17 08
accomplishment () ' ' ' '

6. Other-emotion appraisal (X} proactive coping (M}~ burnout (Y) -09 .02 -.13 -.06

7. Use of emotion (X)— proactive coping (M)}~ emotional exhaustion(Y) -09 .03 -.15 -.02

8. Use of emotion (X)— proactive coping (M}» depersonalization(Y) -.09 .03 -.14 -.04

9. Use of emotion (X}~ proactive coping (M)}— reduced personal _18 03 _o4 _12
accomplishment () ' ' ' '

10. Use of emotion (X)— proactive coping (M)— burnout -12 .02 =17 -.08

11. Regulation of emotion (X}» proactive coping (M)}~ emotional _o04 02 08 _o1
exhaustion (Y) ' ' ' '

12. (I;\’ggulatlon of emotion (X}» proactive coping (M)}— depersonalization 07 02 _12 _04

13. Regulation of emotion (X}~ proactive coping (M)— reduced personal 12 02 _17 _08
accomplishment () ' ' ' '

14. Regulation of emotion (X}» proactive coping (M)~ burnout (Y) -.08 .02 =12 -.05

15. Overall El (X) — proactive coping (M)}~ emotional exhaustion () -12 .05 -.22 -.03

16. Overall El (X) — proactive coping (M)}~ depersonalization (Y) -13 .04 —.22 —-.06

17. Overall El (X) — proactive coping (M)}~ reduced personal _19 03 _o5 _13
accomplishment () ' ' ' '

18. Overall El (X) — proactive coping (M)}~ burnout (Y) -15 .03 =21 -.09

Note. BCa 95% CI = means bias corrected bootstrap camfelenterval; 1,000 bootstrap
resamples; covariates: work demands and experigrcidirect effect; X = predictor, M =

mediator, Y = criterion.
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Table 4

Supervisor Support as a Moderator of the Relationship between Emotional Intelligence,

Proactive Coping and Emotional Exhaustion.

y SE T P

1l.a. Overall EI (X)— proactive coping (M}~ emotional exhaustion(Y) .01 .07 .07 .94
overall EI x supervisor support

1.b. Overall El (X)— proactive coping (M}~ emotional exhaustion (Y) .02 A2 22 .83
proactive coping X supervisor support

2.a. Self-emotion appraisal (X} proactive coping (M)» emotional -.02 .05 -.34 74
exhaustion ()
self-emotion appraisal x supervisor support

2.b. Self-emotion appraisal (X)}» proactive coping (M)— emotional .05 .10 45 .65
exhaustion (Y)
proactive coping X supervisor support

3.a. Use of emotion (X}~ proactive coping (M)}~ emotional .06 .05 1.23 22
exhaustion(Y)
use of emotion x supervisor support

3.b. Use of emotion (X}~ proactive coping (M)}~ emotional -.04 A1 -.36 72

exhaustion(Y)
proactive coping X supervisor support

Note. BCa 95% CI = means bias corrected bootstrap camfelenterval; 1,000 bootstrap

resamples; covariates: work demands, teaching iexey,y = coefficient; X = predictor, M

= mediator, Y = criterion.
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Table 5

Supervisor Support as a Moderator of the Relationship between Emotional Intelligence,

Proactive Coping and Deper sonalization.

y SE T P

1.a. Overall EI (X)— proactive coping (M)}~ depersonalization (Y) .02 .05 .30 T7
overall EI x supervisor support

1.b. Overall El (X)— proactive coping (M}— depersonalization (Y) 14 .09 1.56 A2
proactive coping X supervisor support

2.a. Self-emotion appraisal (X} proactive coping (M)— .03 .04 .65 51
depersonalization (Y)
self-emotion appraisal x supervisor support

2.b. Self-emotion appraisal(X}> proactive coping (M)— 13 .08 1.63 .10
depersonalization (Y)
proactive coping X supervisor support

3.a. Use of emotion (X}~ proactive coping (M)— depersonalization (Y) .02 .04 .62 .53
use of emotion x supervisor support

3.b. Use of emotion (X}~ proactive coping (M}~ depersonalization (Y) A1 .08 1.33 19
proactive coping X supervisor support

4.a. Regulation of emotion (X}» proactive coping (M)— -.02 .03 —-.76 45
depersonalization (Y)
regulation of emotion x supervisor support

4.b. Regulation of emotion (X}» proactive coping(M)— 19* .08 2.49 .01

depersonalization (Y)
proactive coping X supervisor support

Note. BCa 95% CI = means bias corrected bootstrap camfelenterval; 1,000 bootstrap

resamples; covariates: work demands, teaching iexey,y = coefficient; X = predictor, M

= mediator, Y = criterion.
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Table 6

Supervisor Support as a Moderator of the Relationship between Emotional Intelligence,

Proactive Coping and Reduced Personal Accomplishment.

SE

1l.a. Overall EI (X)— proactive coping (M)}~ reduced personal .08*
accomplishment (Y)
overall EI x supervisor support

1.b. Overall EI (X)— proactive coping (M)}~ reduced personal -.08
accomplishment (Y)
proactive coping X supervisor support

2.a. Self-emotion appraisal (%) proactive coping (M)~ reduced .06
personal accomplishment (Y)
self-emotion appraisal x supervisor support

2.b. Self-emotion appraisal (X}» proactive coping (M}~ reduced -.05
personal accomplishment (Y)
proactive coping X supervisor support

3.a. Other-emotion appraisal (X)» proactive coping (M)}— reduced .03
personal accomplishment (Y)
other-emotion appraisal x supervisor support

3.b. Other-emotion appraisal (X} proactive coping (M)}— reduced -.02
personal accomplishment (Y)
proactive coping x supervisor support

4.a. Use of emotion— proactive coping (M)}~ reduced personal .05
accomplishment (Y)
use of emotion x supervisor support

4.b. Use of emotion (X}~ proactive coping (M)}— reduced personal -.08
accomplishment (Y)
proactive coping X supervisor support

5.a. Regulation of emotion (X}» proactive coping (M}~ reduced .03
personal accomplishment (Y)
regulation of emotion x supervisor support

5.b. Regulation of emotion (X}» proactive coping (M)~ reduced .00
personal accomplishment (Y)
proactive coping X supervisor support

6.a. Overall EI (X)— proactive coping (M)}— reduced personal -.08
accomplishment (Y)
proactive coping X supervisor support

6.b. Overall EI (X) — proactive coping (M)— burnout (Y) .04
overall EI x supervisor support

.04

.06

.03

.06

.03

.06

.03

.06

.02

.06

.06

.04

2.07

-1.31

1.84

-.79

1.03

-.30

1.69

-1.31

1.42

.06

-1.31

.84

.04

19

.07

43

.30

A7

.09

.19

21

.95

19

.40

Note. BCa 95% CI = means bias corrected bootstrap camfelenterval; 1,000 bootstrap

resamples; covariates: work demands, teaching iexypey,y = coefficient; X = predictor, M

= mediator, Y = criterion.
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Table 7

Supervisor Support as a Moderator of the Relationship between Emotional Intelligence,

Proactive Coping and Burnout

y SE T P

1l.a. Overall EI (X)— proactive coping (M)}~ burnout (Y) .04 .04 84 40
overall EI x supervisor support

1.b. Overall El (X)— proactive coping (M)}~ burnout (Y) .01 .07 .18 .86
proactive coping X supervisor support

2.a. Self-emotion appraisal (%)» proactive coping (M)}~ burnout (Y) .02 .03 62 53
self-emotion appraisal x supervisor support

2.b. Self-emotion appraisal (X}» proactive coping (M)}~ burnout (Y) .03 06 52 61
proactive coping X supervisor support

3.a. Other-emotion appraisal (X)}» proactive coping (M)}— burnout (Y) .04 .03 138 .17
other-emotion appraisal x supervisor support

3.b. Other-emotion appraisal (X} proactive coping (M)}— burnout (Y) .02 06 .35 .73
proactive coping X supervisor support

4.a. Use of emotion— proactive coping— burnout .05 .03 166 .10
use of emotion x supervisor support

4.b. Use of emotion— proactive coping— burnout -.02 .06 -33 .74
proactive coping X supervisor support

5.a. Regulation of emotior»> proactive coping— burnout -.03 .02 - .20
regulation of emotion x supervisor support 1.29

5.b. Regulation of emotior~ proactive coping— burnout 10 .06 169 .09

proactive coping X supervisor support

Note. BCa 95% CI| = means bias corrected bootstrap camfelenterval; 1,000 bootstrap

resamples; covariates: work demands, teaching iexey,y = coefficient; X = predictor, M

= mediator, Y = criterion.
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Abstract

This study focuses on the relationship betweentipesand negative affect, job satisfaction,
and burnout. It investigates the role of job satiibn as a mediator between either positive or
negative affect and burnout. 300 teachers fromch8als in Syria completed the
guestionnaire on positive and negative affect gatsfaction, burnout, and work demands.
Results indicated that positive affect was negégtigsesociated with burnout but positively
linked to job satisfaction, in contrast with negataffect, while job satisfaction related
negatively to burnout. Mediation analyses reved#badl job satisfaction mediated the link
between either positive or negative affect and butnSuggestions for further research, as
well as the implications of the current study, als® discussed.

Keywords: Positive affect, job satisfaction, teachers, butnbootstrap
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The Role of Job Satisfaction as a Mediator betwéegative or Positive Affect and Burnout

Job satisfaction plays an important role in thehe®g process. The teachers who are satisfied
with their careers gave more support to their essespecially for the classes with low
abilities, in comparison with teachers who haveva level of job satisfaction (Opdenakker &
VanDamme, 2006). They have a high sense of persohehasment and are less likely to
burn out (George, Louw, & Badenhorst, 2008). Butramuld be considered as an outcome of
circumstance. Maslach and Goldberg argued thatichers are expected to achieve
unrealistic goals of not only educating studentshandling all their personal problems as
well. In many professions, real wages have declaretljob benefits have been cut back.
These and numerous other examples highlight thetatburnout is very much a product of
situational context, even if it is expressed onralvidual level” (Maslach & Goldberg, 1998,
p.64 ).Negative or positive affect arises from wogkconditions, which either make people
satisfied or dissatisfied with their work (MeeusBam, Zundert, & Knape, 2010). Similarly,
positive affect related positively to job satisfant(Heller, Judge, & Watson, 2002). A recent
study by Diefendorff and others (2011) pointed that negative affect positively related to
burnout, while positive affect was associated riegbtwith burnout (Diefendorff, Erickson,
Grandey, & Dahling, 2011). Poor job satisfactiomihilead to the emergence of burnout
(Humbeeck, Audenhove, & Declercq, 2004). Althougkhlpositive and negative affect were
found to act as important predictors of job satiséam and burnout, there is no study testing
the extent to which job satisfaction may mediatehsairelationship between either negative

or positive affect and burnout.

Positive and Negative Affect

Positive affect reflects“the extent to which a pergeels enthusiastic, active, and alert.
negative affect is a general dimension of subjedtiistress and unpleasurable engagement
that subsumes a variety of aversive mood statelsidimg anger, contempt, disgust, guilt, fear,
and nervousness” (Watson, Clark, &Tellegen, 198B)@B).

Job Satisfaction

Job satisfaction is “simply how people feel abdwitt job and different aspects of their jobs.
It is the extent to which people like (satisfacjion dislike (dissatisfaction) their job”
(Spector, 1997, p.2).
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Burnout

Burnout is defined as “a psychological syndromerabtional exhaustion, depersonalization,
and reduced personal accomplishment. Emotionalustioa refers to feelings of being
emotionally overextended and depleted of one’s emal resources. Depersonalization
refers to a negative, callous, or excessively detdcesponse to other people, which often
includes a loss of idealism. Reduced personal apisinment refers to a decline in feelings

of competence and productivity at work” (Maslacle&ldenberg, 1998, p.64).

Positive and Negative Affect in Relation to Burnout

The relationship between negative affect and bum@s positive, in comparison with that of
positive affect and burnout, which related negdyiykittle, Simmons, & Nelson, 2007).
Janssen, Lam and Huang (2010) asserted that aveegaationship was found to exist
between positive affect and emotional exhaustidnleathe latter related positively to
negative affect (Janssen, Lam, & Huang, 2009). Aeostudy by Onder and Sari (2009) also
reported that positive affect associated negatiwally burnout, while negative affect was
positively linked to it (Onder & Sari, 2010).

Job Satisfaction and Burnout

Job satisfaction may contribute to low levels ofrffmut. Agalitotis and Platisdou (2008)
found that teachers who have high perceived satisfatowards the job itself, the system’s
organization as a whole, the school principal, #wedprospects of promotion were
significantly related to low levels of burnout (Agetis, & Platisdou, 2008). Ozyurt, Hayran
and Sur (2006) noted that job satisfaction wasaats negatively with both emotional
exhaustion and depersonalization, while it assedigbsitively with personal
accomplishment (Ozyurt, Hayran, & Sur, 2006).

Positive and Negative Affect in Relation to Job Satisfaction

Previous findings indicated that positive affeatretated positively with job satisfaction

while negative affect was related negatively t&iich as in the study carried out by Barsky,
Thoresen, Warren and Kaplani (2004) who showedrtbgative affect was negatively related
to job satisfaction (Barsky, Thoresen, Warren, &kaai, 2004). The same was showed by
Fisher (2000) who suggested that negative affestalso related negatively to job
satisfaction (Fisher, 2000). Meta-analysis condiibie Bowling, Hendricks and Wagner
(2008) argued that negative affect was most styoragated to the measurement of
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satisfaction with work itself, supervision and corkers than was the case for positive affect
with regards to both satisfaction with supervisama with co-workers. However, positive
affect had a stronger relation to satisfaction yptbmotion than that of negative affect
(Bowling, Hendricks, & Wagner, 2008).

Job Satisfaction asa Mediator

There is little evidence in the relevant literatauggesting that job satisfaction could be
considered as a mediator. Ngo and Mathies (201@pdstrated that job satisfaction

mediated the relationship between psychologicalaiée perceptions (particularly service
climate, team support and job security) and woric@ames (Ngo & Mathies, 2010). Kaplan,
Bradley, Luchman and Haynes (2009) indicated thiasptisfaction also mediated the
relationship between negative affect and orgaromaticitizenship behavior. However, it did
not mediate the link between positive affect arsi fgerformance (Kaplan, Bradley, Luchman,
& Haynes, 2009).

Hypotheses

[ERN

. Negative affect is positively related to burnout.

2. Positive affect is negatively related to burnout.

3. Negative affect is negatively related to job satsibn.

4. Positive affect is positively related to job saidfon.

5. Job satisfaction is negatively associated with butn

6. Job satisfaction mediated the influence of posisffect on burnout.
7. Job satisfaction mediated the influence of negadfiect on burnout

Method

Samples. 300 volunteer Syrian teachers of whom 68.33% wemsafe and 31.67% male.
Teachers’ ages varied from 23 to 59 yeMs=(40.37,SD = 7, 77) and their teaching
experience ranged from 1 to 36 yedvks< 15.37,SD = 7, 94). 93% of these teachers had

agraduate degree, whereas 7% had a diploma.
M easur es.

Burnout. Burnout was assessed with Maslach Burnout Inver{tdBi; Maslach, Jackson &

Leiter, 1996). It was measured using 22 itemswee rated on a 5-point scale (het at all
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true; 5 =exactly true). The three different aspects of burnout are:temal exhaustion,
depersonalization and reduced personal accomplishiee items comprise emotional
exhaustion, an example item is: “I feel exhaustati@end of the working day”.
Depersonalization was estimated using five itench s$ “I have become more callous
towards students since | took this job”. Reducedq®al accomplishment consists of eight
items. A sample item: “I can easily create a retbamosphere with my students”. The
internal consistencies of emotional exhaustionedamalization, reduced personal

accomplishment and burnout were .90, .77, .85,.8@despectively.

Positive and negative affect. Positive and negative affect were assessed usiagated
version of the positive and negative scale (PANA&ison, Clark & Tellegen, 1988). Each
subscale consisted of a number of words, eachiesgdifferent feelings and emotions
experienced during the last year. Examples inclwdedls such as proud, strong and
distressed. The answers ranged frany slightly or not at all to a bit or extremely. The
internal consistencies for positive and negativecafwere .76.

Job satisfaction. This was assessed using a job satisfaction s#&%y, Spector, 1995). The
three subscales were: satisfaction with co-worlsagsfaction with nature of work and
satisfaction with communication. Each subscaleiésms, which were rated on a 6-point
scale (1 =disagree very much; 6 =agree very much). Cronbach’s alpha of satisfaction with
co-workers, satisfaction with nature of work, daiision with communication and overall job

satisfaction were .62, .64, .67 and .74 respegtivel

Work demands. It was measured by using an adaptive versionltiemand (Jones, Fletcher,
& Ibbetson, 1991). Responses on the 7 items ranoge &trongly disagree to strongly agree.
Item as example: “ Having a wide variety of taskakes my job difficult”. Cronbach’s alpha

coefficient was .79.

Procedure. We asked 400 teachers to participate in this st8@.of them agreed, and then
they received instructions for completing the guestaire, and they were assured that the
data would only be used for scientific purposesyrall filled out the questionnaire on
positive and negative affect, burnout, job satisfe; and work demands. They completed the
questionnaire during the breaks and returned theth@same day. All instruments were
translated by experts into Arabic and then traedlétack into the original language, in order

to have similar meanings.



Job Satisfaction and Mediator 71

Results

Descriptive statistics. TheKolmogorov-Simernov test showed that none of theates in
this research hadreormal distribution. Descriptive statistics for teriables are presented in
Table 1. None ofthe demographic variables were significantly asged with overall or
dimensions of jolsatisfaction, with overall or dimensions of burhauth either positive or

negative affect, nor were they associated withkva@mands.

Correlationsamong thevariables. A Spearman test was used to test the relationship
between the variables. Table 2 shdhesintercorrelations amongst them. Positive affect
correlated negatively with overall dmensions of burnout but positively with overall o
dimensions of job satisfaction, whikegative affect correlated positively with overail
dimensions of burnout and negativelith overall or dimensions of job satisfaction, egt
for the relationship between eitheegative affect and satisfaction with nature ofkvor= .02,
p >.01) and or negative affemd satisfaction with communication (r = —.11, [02).

Overall or dimensions of jokatisfaction were negatively related to both ovenadi

dimensions of burnout.

Mediation Analyses.

A Nonparametric bootstrap test was carried outrdeoto measure the potential mediating
effect of job satisfaction on the relationship betw either negative or positive affect and
burnout (see Preacher, & Hayes, 2007). Work demaadsntered as a covariance

variable.The results are presented in Table3.

Negative affect had no indirect effect on emotiamdiaustion through satisfaction with co-
workers ¢ =.01,p >.05,95% CI [-.00, .03]). It had also no indirect influence on
depersonalization through satisfaction with co-veosky = .02,p >.05,95% CI [.00, .04]).

The indirect effect of negative affect on the rielaship between satisfaction with co-workers
and reduced personal accomplishment was not stgnifi{y = .02,p >.05,95% CI [-.00, .04]).

The association between negative affect and bummastnot mediated by satisfaction with
co-workers with an indirect effect € .01,p > .05,95% ClI [.00, .03]).

The link between negative affect and emotional egtian was not mediated by overall job
satisfaction{ = .00,p > .05,95% CI [-.00, .02]). The relationship between negatifedf
and depersonalization was partially mediated byaivmb satisfaction)(=.01,p < .05,95%
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Cl [-.01, .03]) and the direct effect became lowesatssfaction with co-workers was
controlled ¢ =.12,t =3.65,p = .00).

Overall job satisfaction mediated the associatietwben negative affect and reduced
personal accomplishment£ .01,p < .05,95% CI [-.01, .05]), while the direct effect still
remained significant after controlling the medigfor 0.07,t = 2.19,p = .03), indicating a
partial mediation. The indirect effect of negataféect on the relationship between overall job
satisfaction and burnout was= .01,p < .05,95% CI [-.01, .03]), while the direct effect
declined once satisfaction with co-workers was led (y = 0.07,t = 2.69,p = .01),
representing a partial mediation.

A positive affect demonstrated no significant nedt effect on emotional exhaustion through
satisfaction with co-workers € —.03,p > .05,95% CI [-.09, —.00]). The association between
positive affect and depersonalization was fully rattl by satisfaction with co-workerns=
—.05,p <.05,95% CI [-.12, —.01]), while the direct effect became gmsiicant after

controlling satisfaction with co-workerg £ —0.02t = —0.39,p = .70).

The direct impact of positive affect on reducedspeal accomplishment through satisfaction
with co-workers wasy(= —.05,p < .05,95% CI [-.11, —.01]) and the direct effect still
remained significant after controlling satisfactieith co-workers =—-.32,t =-5.51, p

=.00), which indicates a partial mediation. It leadindirect effect on burnout through
satisfaction with co-workers € —.04,p < .05,95% CI [-.09, —.01]), while the direct effect
diminished after controlling the mediatgr< —.14,t = - 2.81,p = .01), which displays a
partial mediation.

satisfaction with nature of work had a mediatiffge on the association between positive
affect and emotional exhaustionH—-.06,p < .05,95% CI [-.13, —.02]), and the direct effect
became insignificant following the control of sédigion with co-workers as a mediatpr=—
0.02,t =-0.26,p = 0.79), which means a full mediation. Satisfactith nature of work
mediated the relationship between positive affadtdepersonalizatiory € —.06,p < .05,

95% CI [-.13, —.02]), while no significant direct effemtcurred after controlling satisfaction
with nature of work as a mediatgr£ —.02,t = -0.27,p = .79), reflecting a full mediation. It
had a mediating influence on the relationship betwgositive affect and reduced personal
accomplishmenty(= -.10,p < .05,95% CI [-.18, —.04]), and the direct effect was=(—.27,t
=-4.72, p= .00), which replicates a partial mediation.
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The link between positive affect and burnout wasiglly mediated by satisfaction with
nature of work{ = —.07,p < .05,95% CI [-.14, —.03]), while the direct effect became lowe
after controlling the mediatoy € —.11,t =-2.18p = .03).

Satisfaction with communication did not mediate tdlationship between positive affect and
emotional exhaustiory € .00,p < .05,95% CI [-.02, .03]). The relation between positive
affect and depersonalization was not mediated tigfaetion with communicatiory (= —.02,

p > .05,95% CI [-.05, —.00]). The link between positive affecdarduced personal
accomplishment was not mediated by satisfactioh egimmunicationy= -.03,p > .05,

95% CI [-.07, —.00]). It had also no significant indirettect on burnout through satisfaction
with communicationy(= —.02,p > .05,95% CI [-.05, —.00]). Overall job satisfaction did not
mediate the influence of a positive affect on eprl exhaustion with an indirect effegtf
—-.03,p > .05,95% CI [-.09, .00]).The indirect impact of positive affen depersonalization
through overall job satisfaction was< —.07,p < .05,95% CI [-.14, —.03]) and the direct
effect became insignificant as overall job satistacwas controlledy(=-.01,t = -0.12p

=.91), which signifies a full mediation.

The relationship between positive affect and redymrsonal accomplishment was partially
mediated by overall job satisfaction£ —.10,p < .05,95% CI [-.18, —.03]) and the direct
effect became lower after controlling overall jatisfaction as a mediator £ —.27,t = —4.85,
p =.00). Lastly, the indirect contribution of poséiaffect on burnout through overall job
satisfaction wasy(= —.07,p< .05,95% CI [-.12, —.03]), whereas the direct effect decreased

after controlling the mediatoy € —.12,t = -2.35,p = .02), which reveals a partial mediation.

Discussion

The purpose of this research was, firstly, to tlestassociation between negative and positive
affect, job satisfaction and burnout. Secondlyas aimed at discovering whether job
satisfaction would mediate the link between eithasitive or negative affect and burnout.

The analyses indicated that negative affect wadaelpositively to overall or dimensions of
burnout. The finding that negative affect was amsged positively with burnout is consistent
with the results of a meta-analysis(Alarcon, Estiae, & Bowling, 2010). Positive affect

was found to associate negatively with overalliarehsions of burnout.Similar results were
found regarding the relationship between posauiffect and reduced personal
accomplishment (Brackett, Palomera, Kaja, Reyegkfy, 2010). Significant correlation

was only found between negative affect and satisiaevith co-workers and overall job
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satisfaction. Positive affect was positively asatezl with overall or dimensions of job
satisfaction.The positive link between positiveeaffand job satisfaction is in line with past
work (Duffy & Lent, 2009).Overall or dimensions job satisfaction was related negatively to
overall or dimensions of burnout. This confirms timelings of existing research stating that
job satisfaction related negatively to burnout (8&Jamal, 1997). Overall or dimensions of
job satisfaction mediated the relationship betwaesitive affect and overall or dimensions of
burnout, apart from that performed by satisfactigiin co-workers in the relationship
between positive affect and emotional exhaustimadidition to overall job satisfaction as a
mediator between them. There was also no mediatiegplayed by satisfaction with
communication on positive affect-depersonalizateationship nor on positive affect-
reduced personal accomplishment relationship anti@tink between positive affect and
burnout. Satisfaction with co-workers did not méelidhe association between negative affect
and overall or dimensions of burnout and the lielnleen negative affect and emotional
exhaustion was not mediated by job satisfaction.

It might be that teachers who have experiencedla positive affect are more like to engage
in their jobs as they find teaching work interegtidespite the wide range of potential
problems that can be encountered, where they lfese tissues and continue with their
preferred careers, making them more satisfied,ymtbek and creative, which protects them
from burnout. Positive emotions make the teachegbrhore energized and help them to
work more effectively, which encourages them toknwatrder to improve their abilities and
their experience. They become more satisfied \iaigir jobs and are less likely to suffer from

burnout.

Limitations and implicationsfor further researches

All the results reported here are based on selfrtepWhile self-reports provide important
information, it may be subject to the influencdedchers. Future studies should include both
self and objective reports from supervisors or othachers in schools. No information about
either the students, such as their relationshifis thie teachers, or about the schools was
collected, which might influence the relationshgtween the variables used in this study.
Lastly, the cross-sectional nature of our data maileeconclusion regarding causality. Thus,

more longitudinal research is needed.
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Conclusions

This study highlighted the relationship betweenigpesand negative affect, job satisfaction
and burnout. It explained why some teachers wiperence positive affect at work are more
likely to be satisfied in their jobs. Hence, theg Bess likely to suffer from burnout, as
opposed to those who have to endure negative afecthe one hand, training programs
might be helpful in buffering the role a negatifeet plays in creating job dissatisfaction
and, in turn, in developing burnout. On the othemdy it might also be possible that more
support from the team could prove to be a usefyl twgrotect the teachers from burnout.
The schools should also improve the conditions afkvwio increase job satisfaction levels,
which might help to prevent burnout.
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Table 1

Descriptive Satistics

M SD o
1. Age 42.71 6.95
2. Teaching experience 15.37 7.94
3. Negative affect 2.37 .89 .76
4. Positive affect 3.55 A7 .76
5. Satisfaction with co-workers 5.05 .97 .62
6. Satisfaction with nature of work 5.21 .92 .64
7. Satisfaction with communication 437 141 .67
8. Overall job satisfaction 4.82 .76 74
9. Emotional exhaustion 1.98 .76 .90
10. Depersonalization 1.36 .54 T7
11. Reduced personal accomplishment 1.57 .52 .85
12. Burnout 1.69 48 .89
13. Work demands 2.89 .80 .79

Note. Cronbach’s alpha is reported for all scales extmpdemographic variables.
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Table 2

Correlations between Negative Affect, Positive Affect, Job Satisfaction, Burnout and Work

Demands.

1 2 3 4 5 6 7 8 9 10 11

1. Negative affect 1 A6 —-12* .02 —-11 -—-12* ¥2527* 24** 29** 32**
2. Positive affect 1 20%* 24%* 18** 25% —15*-.13* —.32**-.26**-.07
3. Satisfaction with co-workers 1 37 40%* 2 —.23** - 32*%*— 30%*— 35— 21**
4. Satisfaction with nature of work 1 9% 56%.13* —.17**—.31**— 28**—.06
5. Satisfaction with communication 1 84** 15 20%*— 31**—.25%*— 22**
6. Overall job satisfaction 1 —. 218 **— 35%*— 33**— 22**
7. Emotional exhaustion 1 A9** 30%* .89*48**
8. Depersonalization 1 A3 67 20%*
9. Reduced personal accomplishment 1 .64** .08
10. Burnout 1 A42%*
11.Work demands 1

Note: **p < .01, two-tailed. p < .05, two-tailed.
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Table 3

Results of Bootstrap Analyses on the Mediating Role of Job Satisfaction in the Relationship
between Negative Affect and Burnout.

BCa 95% ClI

Mediation model y SE Lower Upper

1. Negative affect(X)— satisfaction with co-workers (M}» emotional .01 .01 -.00 .03
exhaustion (Y)

2. Negative affect(X)— satisfaction with co-workers (M}» .02 .01 .00 .04
depersonalization (Y)

3. Negative affect(X)— satisfaction with co-workers (M}» reduced .02 .01 -.00 .04
personal accomplishment (Y)

4. Negative affect(X)— satisfaction with co-workers (M}»> burnout(Y) .01 .01 .00 .04

5. Negative affect(X)— overall job satisfaction (M}» emotional .00 .01 -.00 .02
exhaustion (Y)

6. Negative affect(X)— overall job satisfaction (M}~ depersonalization .01 .01 -.01 .03
(Y)

7. Negative affect(X)— overall job satisfaction (M}~ reduced personal .01 .01 -.01 .05
accomplishment (Y)

8. Negative affect(X)— overall job satisfaction (M} burnout(Y) .01 .01 -.01 .03

Note. BCa 95% CI = means bias corrected bootstrap camfelenterval; 1,000 bootstrap
resamples; covariate: work demangds, indirect effect; X = predictor, M = mediator,=Y

criterion.
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Table 4:

Results of Bootstrap Analyses on the Mediating Role of Job Satisfaction in the Relationship

between Positive Affect and Burnouit.

BCa 95% ClI

Mediation model y SE Lower Upper

9. Positive affect(X)— satisfaction with co-workers (M}»> emotional -03 .02 -09 -.00
exhaustion (Y)

10. Positive affect(X)— satisfaction with co-workers (M}» -05 .03 -12 -.01
depersonalization (Y)

11. Positive affect(X)— satisfaction with co-workers (M}» reduced -05 .02 -11 -.01
personal accomplishment (Y)

12. Positive affect(X)— satisfaction with co-workers (M}» burnout(Y) -04 .02 -.09 -.01

13. Positive affect(X)— satisfaction with nature of work (M}» emotional -06 .03 -13 -.02
exhaustion ()

14. Positive affect(X)— satisfaction with nature of work (M)}~ -06 .03 -13 -.02
depersonalization (Y)

15. Positive affect(X)— satisfaction with nature of work (M)» reduced -.10 .03 -.18 -.04
personal accomplishment (Y)

16. Positive affect(X)— satisfaction with nature of work (Mj}» burnout(Y) -07 .03 -14 -.03

17. Positive affect(X)— satisfaction with communication (M}» emotional .00 .01 -.02 .03
exhaustion (Y)

18. Positive affect(X)— satisfaction with communication (M} -02 .01 -.05 -.00
depersonalization (Y)

19. Positive affect(X)— satisfaction with communication (M}» reduced -03 .02 -.07 -.00
personal accomplishment (Y)

20. Positive affect(X)— satisfaction with communication (M}» burnout(Y) -.02 .01 -.05 -.00

21. Positive affect(X)— overall job satisfaction (M}» emotional exhaustion —03 .02 -.09 -.00
(Y)

22. Positive affect(X)— overall job satisfaction (M}~ depersonalization (Y) -.07 .03 -.14 -.03

23. Positive affect(X)— overall job satisfaction (M}~ reduced personal -10 .04 -.18 -.03
accomplishment (Y)

24. Positive affect(X)— overall job satisfaction (M}~ burnout(Y) -06 .02 -12 -.03

Note. BCa 95% CI = means bias corrected bootstrap camfelenterval; 1,000 bootstrap
resamples; covariate: work demangds,indirect effect; X = predictor, M = mediator,=Y
criterion.
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Footnotes

1

In the following, the global El score is named tmnal intelligence” or “EI".
In the following, the global burnout score is naiileurnout”.

Because there were no significant correlationsvéen other-emotion appraisal and both
emotional exhaustion and depersonalization, wendidtest those variables in multilevel

models.



